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ABSTRACT

Research has indicated that effectieracy skills are needed participate fully in
society and become productive employees. Still, many high school graduates lack the
essential literary skills needed. In spite of African American males continuing to value
literacy, some are not performimg levels of proficiency. Understanding the impact
teachers and educational | eaders have on
been placed on studentsdéd motivation to r

The purpose of this qualitative multiple case analysis was to explate wh
motivated reading in African American males enrolled in developmental reading classes
at a Central Alabama Community College. Four theoretical framewakgquired needs,
drive, extrinsic motivation, and intrinsic motivatiorwere utilized in this suly. A
multiple case analysis allowed the researcher to explore and gather information through
in-depth interviews and reflective journaling with nine African American male students
and three of their teachers. The analysis of data revealed four thenwsrasgonding
subthemes. A cross case analysis denoted similarities and differences among student and

teacher perceptions of what motivated reading in African American males. Major themes
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that emerged were (a) motivators to read (b) obstacles/factomfieted motivation (c)
ideas on personal improvement and (d) qualities of effective readers/teachers.

The study offered practitioners in the
motivational behaviors. Collegiate faculty along with administrators eachers within
the K-12 setting have access to pertinent strategies to prepare students for college,
employment, and to become productive members of society. It revealed what was needed
to assist African American males in reaching their full potentiakabming proficient in
reading and successful in their literdzgsed homes and jobs. Knowing what motivates
reading among African American males serves as a gateway to reading intervention.
Because this study explainedwthey are motivated, teachers adlicational leaders
have access to a blueprint for culturally relevant instructional teaching practices;

graduating students who are college and/or career ready.

Keywords: Reading Achievement, African American Males, Culturally Relevant,

Education ad Intervention, Principals, Teaching Practices
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CHAPTER 1
Introduction
According to Kelley and Decker (2009),
skill in order to successfully participate in society, @eiployers lament that high school
graduates |l ack the necessary | itebuwngy skil
academic schoolegr 20092010,the high school graduation rate was 83% for Caucasian
student, 71.4% for Hispanic students, 69.t¥American Indian/Alaska Native students,
and 66.1% for African American/Black students (Aud etal.,2003).i s i s wunf ortu
and quite alarming. Especially considering many of these individuals have passions that
lie dormant in their quests to becoexucators, doctors, police officers, fire fighters,
lawyers, and politicians. What stopped them from reaching their full potential? What
barriers caused this deficit in reading proficiency? What can administrators, teachers, and
interventionists do to aithis crisis? These questions inundated my mind as | grappled
for the solution.
The underachievement of reading has been detected among African American
male students from entry of schooling in kindergarten through their high school years
(National Centeof Education Statistics, NCES, 2007). Roore thara decade,
literature confirms African Americans may enter and leave Hi2 Kchool setting
lacking essential literacy skills (Swanson, Cunningham & Spencer, 2003}.could

explain this?



Someconcluded that some high school African Americans have not learned to
effectively motivate themselves academical
expectations by school staff, disparity in resources, and parenting styles in conflict with
thedemandsamelx pect ati ons of traditi omadverschool s
(2012) beckons teachers to be cognizant of
make informed instructional decisions that foster eagent.As for students, Allington
(2012) i d, NAThey need access to books that en

While researching recommendations for strugglifigsgade readers, Jenkins
(2009) discovered that people are more easily motivated to engage in tasks they find
enjoyable or fuilling. Pr evi ousl y, Schraw and Brunning (
motivation is directly related to his or her engagement in reading. It was said that readers
who are not motivated do not identify themselves as readers (Beers, 1998). Often times,
they are not familiar with the strategies that proficient readers, those that are motivated,
apply to construct meaning from text (Hay& Goudvis, 207). Consequently
unfavorableoutcomes surface.

These outcomes, affecting African Amerigaales, include high incarceration
rates, low representation in gifted educational classes, and an overrepresentation within
special education programs (Donovan & Cros
surrounds black [or African American] males retUnited States, particularly the ones
who are born into poverty, many [still] <co
It could benefit African American males to develop the motivation necessary to become

proficient reader$ especially thosergolled in developmental reading classes.



Statement of the Problem

According to the United States Department of Education, more than 60% 2f K
students read below the proficiency level needed to process written materials used in their
grade levels. In@)7, after 3.9 million eighth graders were assessed in the United States
with the National Assessment of Educational Programs (NAEP), the data revealed that
almost 70% of eighth graders did not perform to levels of profigiedcmore recent
study by NAERnNn 2011 showed that only 27% of eighth and eleventh grade boys are
writing at or above the proficiency level (National Center for Education Statistics, 2012).
The response of many states was to provide professional development so that teachers
could becoma more effective.Teacher preparationas suggestedpon noticing that
three in five educators reportééigure 1. their institutions of higher learning did not
prepare them for Aclassroom realitieso (Le

New Teacher Repor fitesdf ACI assroom
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60 +—

50 -+

40

30 +—
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10 —

Unprepared Prepared

Figurel.l



The intentof the professional developmenmés to preparand increase teacher
competence. do often teacherstanded professional development workshaipd/or
job-embedded sessions that did not target the specific nestiglehts irtheir
classrooms.

Al t hough the state of Al abama has shown
reading performance with programs such as the Alabama Reading Initiative (ARI) and
there is professional development offered in middle and high ksatimgs to give
teachers strategies to teach students in those settings based on the initiatives of ARI
(Bacevich & Salinger, 2006), African Amer.
strategies only if they amaotivatedd or r e adi Ml p. 954)UWhileaccupyidgo
schools within the United States in massive numlensight be inferred thatfrican
American males ficontinue to attend school s
of [the] deleterious conditions that envelop theielis 6 ( Tat um, 2003, p.
According to Hawley and Nieto (2010):

We need, however, to recognize an inconvenient irdtiat when it

comes to maximizing learning opportunities and outcomes for students

from racially and ethnically diverse backgroundsgrand ethnicity

matter. Race and ethnicity influence teaching and learning in two

important ways: They affect how students respond to instruction and

curriculum, and they influence teachers

learn and how much students aapable of learning. (p. 66)

The Common Core Standards (CCSS) became a force that shaped current

educational thinking and practicés.January 2014, there were 45 states (including



Alabama) that adopted tlsnglish Language Arts (d2) Common Core State &tdards
(ELACCS). These standards promoted literacy as a critical skill for success in college
and careemot only did the ELACCS signify the most extensive basis for national
agreement of learning standards related to what students should know afedtbelab

but the standards were mark@gher than past in terms of what was expected of teachers
to accomplish this with their students (ACT, 2010; Carmichael, Wilson, Rdegee, &
Martino, 2010; McLaughlin & Overtur2013; Morrow, Wixson, & Shanahab013).

By implementing th&ELACCS, changes were expected to occur in reading and
writing instruction. These inclusions were
instructional practices and their students
acackmic outcomes of African Americans and other students of color compared to white
students and Asians, one would anticipate the policies and practices related to ethnicity
and race to be within the reform aged& CSSELA. Hawley and Nieto (2010)
revealedhat theraswi despread di scussion of the Aminc
solutions on public reforragendasireinvariably colorblind. They expressed th#tere
is an assumption that what works in schools with Asian and white students will work
with African Americans and other students of céldrdone more frequently. According
tothem,s hool s wandn eitrhancieci ty responsive school
teachers and administrators show respect and affirmation for the identities and
experieres of students, making it clear that motivation to succeed can ovelieoree

organizationalnequalities.



Purpose of the Study

Thepurpose of this qualitative study svo explore what motivataeading in
African American malesnrolled in developmeal reading classed a catral Alabama
Community College. Because festudies examined what motivatedllegiate students,
mostwith high school diplomas, who are not proficient in reading to read, this study
addedo the limited knavledge of researchsat projecedthe marginalized voices of
African American males.

Significance of the Study

The siguificance in this study resoundedthe research of Tatum (2003):

Why focus on the literacy of black males? Because black males remain a

caricature of soai pathology and disdain in U.S. soci@tgn enigma of

the U.S. consciousness. They are disproportionately represented in the

categories of speckileeds students and low achievers. Their high school

dropout rates have increased since 1990. They are updseated on

college campuses and in most professions. Black males are the only group

to hold the distinction of having more of their number in prison than in

college. They are the only group of males to be outnumbered by women in

college enrollment in thEnited States (see Kunjufu, 1995). These reasons

constitute a need to sound the alarm for literacy educators. (p. 623)

Social issues, such as incarceration, high school retention rates, negative media
perceptions and stereotypes are the pillar for masgareh studies. Such issues have
raised concern for the plight of the African American community, especially males. For

many African American males, these issues shape their reality. Overcoming, or rising



above such issues can present an unsurmountabler bar many African American

males. Yet many young African American males are able to overcome these daunting,
challenging issues and attain success. These are the individuals who have fought against
the negative perceptions and stereotypes by societh@and what an African

American male should be. There are a plethora of men have been able to navigate their
way through some of the barriers and, in essence, redefine what success means for an
African American male in the U.&Infortunately, when lookig only at the data retrieved

by biased assessmeyitse multiple intelligences of African American may remain
unrecognizedSanchez (2010) reported:

Despite research that argues that standardized tests like the ACT are

biased against the linguistic backgnals of African American students

(Fleming & Garcia,1998), these tests are still used tongatry to

university programso as to protect the myth that theremgstandard

English that is superior to other variatiorns. 478)

There appears to beift in the assessant data gathered in schoolsddtes not
reflect the potential of African American males nor does it explain their motivaiius.
gualitative research study provaimore insight intcAfrican American males. Their
stories of motivatiorand accomplishment can inspire others to do the same.

While addressing the central phenomenon, reading motivators for African
American males enrolled in developmental reading classes, the firgdiags
practitioners in the field added insight of fkearnedbehaviors of motivation. Collegiate
faculty along with administrators and teachers within thE2kschool settingsow have

access to pertinent strategies to prepare students for college, employment, and to become



productive members of society. Thiqeéts African American males by giving them
the necessary skills they need in order to reach their full potential of becoming proficient
in readingandsuccessful in their literaegased homeand jobs. Because the acquisition
of literacy skills is esseratl to individuals ofall ethnicities, knowingvhatmotivates
reading among African American malesaled in developmental classesuld serve as
a gateway to interventiespecially as the motivators to read are utilized. Moreover,
knowinghowthey aremotivatedwould provide school leaders, those iflK and post
secondary institutions, with a blueprint for culturally relevant instructional reading
practices; graduating studemtbo will be college and/or career ready. This stafigred
knowledge thatan be generalized as | presgithe motivators to read, given by African
American malegnrolled in developmental reading classes at a Central Alabama
Community College The findingswereshared at local professional development
opportunities withidocal school districs and Community College Other K12 school
districtsand postsecondary institutions may use the findings for curriculum development
and teacher preparatory courses.

Statement of Research Questions

The centr al r e HewaareAfticanqAmerisahmales enroliea ;v i

developmental reading classastivated to rea@iThe subquestions are:

1 Whatextrinsic factorglo African American maleperceive motivates theto
read?

1 Whatintrinsic factorsdo African American maleperceive mavates thenread?

§ How doexternal factors (family, friends, and communityptivateAfrican

Americanmales to increase their reading proficiehcy



$ How dointernal factors (joy of learning, personal satisfaction;cetffidencé
motivate African American ailes to increase their reading proficieRcy
I What do instructors/teachers perceive motivates African American males to read?
Assumptions

AfResearchers must include in their rese
demonstrate to their audience how they s#tilemselves historically and
geographically, as wel/l as their personal
Arminio, 2006, p. 113). There are some philosophical assumptions with implications for
practice in qualitative research. The analysfemtology, epistemology, axiology,
generalizations, causality, and research logic will be discussed along with its possible
influence upon my personal approach to research.

| possess the ontology that individuals can construct their own reality. To
undestand the world, it is imperative to understand the sum of multiple perspectives on a
given topic- giving voice to groups or individuals that have not been heard. | believe the
best way to do this is to observe subjects in actionepistemologygenterson the fact
that the best way to comprehend a person or thing is to be engrossed in its culture or
environment. As a qualitative researcher, | believe that significant and mature
generalizations are not derived until an individual is able to view aciigjbstance in
its context. Because of this, | concede with Laughlin (2003), the qualitative researcher
becomes an Ainsiderécoll aborates, spends t
Handout, fall 2003).

Reflecting on my personal interest of lookindhatv African American males

enrolled in developmental reading clasaes motivated to read possesaxiological
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assumptions that are closely related to the epistemological ideas mentioned above. |
believe that values mediate and shape what is undersiolddr perceived by individuals
as it relates to motivation. Believing that individuals have the ability to create and
enhance change in others and their environment, the inquiry of motivational factors
contributing to readingnotivators amond\frican American malesvasone | anticipaté

the findings Findingscameatfter obtaining firshand knowledgérom the students, or
participants Inclusion of teacher/instrumt perceptions of what motivatédrican

American males to read broagetthe findings on tis topic.It permiteda cross case
analysis in viewing the similarities and differences among teacher and student
perceptions of how African American males are motivated to read.

With generalizationghat this researcis systemati@and increaselsnowledg of a
particular situation, t purpose wato explore and analyzeow African American males
enrolled in developmental reading clasaesemotivated to read. The goahksto
generate knowledge as it relates to reading. My philosophical assumptloaacef
my approach to an exploratory research design wherewszedew earlier studies to
refer to.After exploring, thecausalityof the researchoughtto explain the catalyst of
oneds mot i vat decelopmerdal readirgalassesCentrd Aabama. The
researclwasinductive, proceeding from specific to generBhsic outcomes were
applied to contribute to the knowledge base and weee to resolve a particular problem
within theacademic school setting. As ttesearcher, | realizeahmy innercity
upbringing in an African American family reared with grandparents deeply rooted in the
Christian faithcould have an affect what was foymdw | interpreedthe findings and

how | interviewedthe students and teamis searching for whatotivatedAfrican
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American males to readhis study providea platform for the voices of African
American menThepoem on the following pags reflective ofmy assumptions. It
echoes a voice dmehalf of African American males enrolled in developmergadting
classeghat participated in this study

| AM HERE

Like carbonation in a bottle of Coke waiting for someone to open

(After being shaken),

| sit waiting on the opportunity to erupt into wondrous explosions.

Explosions of ideas beckoningtoiele d on a page, a screeneé
Breathinglife into thispapet br eat hi ng change in your he
Like a yellow light waiting on my color to turn green,

| anticipate the moment when you accele
Not too fast or too slow, but at a pace whereyok now you caneé

Without the chastisement official beings.

Liketheemlr yo i n a mot hanmypveelcome imthis world. wa i t

A world where vords slape the very essence of things,

Causing tangible stepsé towards success
| understandhatthe choice is yours.

Like the moon, | wait on the sun to go down sd thean shine.

Shinesobrightand brilliantlyé unti/] you real.
Prepared to illuminate your mind and capture your attention.
Waiting on ®mething moveso thatyoutos e e me léngal darkness.

| 6ve been glistening, sparkling, and re

Al l t he whil e, beadtifuebeyorel dascriptiandi ant and
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All the while,] 6 weowkn my posi ti@lynownd potenti al é
you canfinally see me.
| hope you can hear me.
| am here. | am here. | am here.
Lessen (2010) says, nlf the characters
because they are from different culture, religion, ethnic group, or gender, therenstill ca
be touch points between ot heThedirglipgeftoms of t
this study would provide touch points that educators may use to increase reading
motivation among African American males. Although this study is a multiple cabe stu
focusing on a marginalized group, the contributions in the field of education could be
applied to anyon-proficientreader. Schools and institutions of higher learning may
implement these findings to increase the desire to read, possibly yieldieg@duoated,
productive citizens
Limitations
The limitations of time and scheduling challenges come with the nature of
gualitative research. Bogdan and Biklen (2003) informed that in qualitative research,
APeopl e you intervi ewheptdlkwiEmyoucadmndemgup t hei r m
wanting much of Duyingthe inténiiemthedquestipns andl puyposes

could alsachange.

In spite of thischange one advantagef this studywasthat the findings retrieved
weregrounded in data fromthepar ci pant s. Creswel | (2008) s
inquirer all ows the part iTooughsome¢oftheo set t he

participants®é schedules changed and adjust
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interviewing times, gathering an undarsding of how African American males were
motivatedwasattained. Thistudyleadsto futuredevelopment and improvement of
instructional strategies and support among those in t{h2 &d posseconday settings.
Moreover, it aligned with thetSa t ewdysdopted English Language Arts Standards of
developingCollege and Career Readyudents.
Delimitations

A delimitation of this studyvasthat itwasbound to African American males.
With the exclusion of females, the motivational factors relatedndegeand reading
achievement may need further study. Additionally, the sample within this study included
African American males enrolled in developmental reading courses in a community
college. Thus, student and teacher perceptions of motivation areditaithis particular
setting within Central Alabama. The exploration of motivation across genders, among
other ethnicities, and within broad geographic locatisasnot sought after in this
particular study.

Operational Definitions

Throughout thisstud, st ud e nt sntivaienforcreadiing is definedaks
that which creates a desire to read (Merel@bster Dictionary). Other definitions of
terms used throughout the study include the following:
Achievemerit a result gained by action
Acquiredneeds needs shaped over time, includes achievement, affiliation, and power
Affiliation 7 closely associated with; typically in a dependent or subordinate position
Developmentai that which is developed or changed

Drive T an internal stimuli that pds an individual or object into action
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Externali capable of being perceived outwardly; situated at, on, or near the outside
(family, friends, and community)
Extrinsici external, tangible rewards (school assignments, get a job, make more money)
Internal existing or situated within the limits or surface of something; situated near the
inside of the body (selinotivation)
Intrinsic i internal, valuebased rewards (joy of learning, personal satisfaction, self
confidence)
Poweri ability to act or produce agffect
Proficienti advancement in knowledge or skill; progress
Tiered- ranked according to level of difficulty
Organization of the Study

This study is composed of five chaptethapter 1 gives an overview of Reading
and providedackground informatio onits proficiency among African American males.
Presentedn Chapter 1 ighe statement of the problem, purpose of the study, research
guestions, assumptiongpiitations, delimiations, operational definitions, atite
organization of the study. Chaptincludes a review of the literature. This review
includes discussioran various perspectivesd reading achievemeand motivation It
features topics relateéd nonproficient readerandthe effortsteachers irkKindergarten
through 13' Gradeexhikited to improve reading achievement. Studies wétching
efforts from collegeand university instructonsereembeddeds well Chapter 2
incorporates literature on culturally relevant instructional practaissusses culturally
relevant leadershignd highlights the theoretical framework for this study. Chapter 3

consists of information related to the methodology for this research along with the design
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used to gather and analythedata. Chapter 4 presents the findinB®okending the
study,Chapter Sprovidesa summary andlosesthe study with implications for practice

and recommendations for future research.
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CHAPTER 2
Review of the Literature

Theinformation soughtithi s study derived from the r
are African American males enrolled in developmental reading classes motivated to
read® Literature was reviewed in an effort to address this quesbistussions on
various perspectives of reading achievement and motivation as it relatesgmficient
readers and efforts help students achieve proficienwithin Kindergarten through 1?
Grade and colleges and universit@e within It is important to note thathile the K-12
studenté6 enr ol |l ment i n s c h @ardntsovanfleptialbthees, | ni t i al
participants of this study, community collegadents, did nohaveto beenrolled They
made the choice themselvésclusion of research on-K2 stueénts was pertinent as it
yieldedbackground knowledge relative to the participants withis study. Knowing
efforts that existed upon previous schoolingl(®) inform reades of efforts towards
motivation | eading up to studentsd communi

Within this chapter, literature is incorporateal culturally relevant instructioha
practices, culturally relevant leadership, and the theoretical framework for this Bhady.
theoretical framework concludes the literature review with theoriexquired needs
drive, externalandinternal motivations that may explaimw African Ameican males
enrolled in developmental reading classes@emntral Alabama Community Collegee
motivated to read

Perspectives on Reading Achievement
In too many schools within the United States of America (U.S.), students are

receiving a deprived curudum, with literacy instruction that is not suited to their needs,
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and some withownyl i t er acy i nstruction (Greenleaf &
reading achievement data continue to indicate that a group, African Americari males
particularly adolesags in the middle and high school classrodénase not performing
well o (Tatum, 2006, p. 44). This presents
According to the Al abama Commission of
three (32%) of Al abamads spublidemlikegesr who gr ad
university requires remediation courses in
reading is not only necessary to be an active member of society, but also to maintain and
take cont r olLite@wydemandsre@ thanlthaldy ¢o.read within the
classroom. It includes being able to use a computer, navigate a website, read instructions
for prescription medication and managing o
million adults are functionally illiterate in our widr In Alabama, every 1 in 4
individuals are functionally illiterate. Functionally illiterate means there is an inability to
read, write, or use technology in everyday life. llliteracy is linked to numerous social
problems including crime, poverty, andgr emotional health. When one is illiterate, it
can have a negative impact on the economy. This can lead to an increased number of high
school dropouts, incarceration, teen pregnancy, and unemployment.
According to Guthrie and Ruthie (2000), an inceshattention to motivation
could |l ead to an increase in studentsd rea
intrinsically motivated reader? ar son and Kritsonis (2006) f
performance of atisk children will not improve unlessfforts are made to remove the
barriers to learning created by problems that beginautsid he c¢cl assroom wal |

This findinge mphasi zes the i mportance of students
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most often includes their home lives. Oftengotten is the importance of parental
invol vement in ,@vethuadent e edud etgiian e | eve
effective in fostering achievement and affective gains at all levels, and schools are
encouraged to engage and maintainithisv ol vement t hroughout the
(Parson & Kritsonis, p. 6, 200655ome students, including African Americans, may
continue to struggle academically because of the lack of an effective support system.

Carter, Hawkins and Natesan (2008) discdgkenotionof African American
students and the lack wérveas it related African American culture. Boykin (1983)
defined verve as fihaving energy, being int
which also implies a propensity to remain stimulagngd | i vel yo (p. 31).
(2008) found many African American students find learning in schools challenging
because fiteaching styles remain mainly gea
31). The lack of verve in educational settingeofiollows the trend of diminishing as
students advance in their educational careers. This lack of verve in college settings can
be a contributing factor in African American students who areproficient in their
reading at the collegiate level. If Adlan American students find certain reading material
of little interest or excitement and if they ar@ motivatedo read, this contributes to an
inability to read and comprehend text proficiently.
Literacy Instruction of Teachers

Brozo and Flynt (2008)rovided six evidencebased principles that teachers can
use to motivate students to read in the content classroom: elevatieffisalfy,
engendering interest in new learning, connecting outside with inside school literacies,

making an abundance of amesting text available, expanding choices and options, and
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structuring collaboration for motivation. Collaboration among teachers and students
fosters motivatiorio read. Guthrie (2008) informelat student motivation increases
when their teachers arangpners with them in readingifter studying African American
college students perceptions of their high school literacy preparBaoiks (2005)
noted:
Students experienced low levels of teacher expectation during high school
literacy preparation. In ¢lege, the students were forced to reconcile the
tension between their high school preparation and college expectations.
The literacy experiences of which the students spoke highly were those in
which teachers and parents provided students with acadgmicall
challenging tasks and valued their potential to excel. (p. 28)
It appears teachers and parents should provide students with essential tasks that
value ancthallenge themExpectations should be higwards students and their
academic performance.
Althoughstudents spoke highly of teachers that provided academically
challenging tasks at the collegiate le(@anks, 2005)there is a difference in
how teachers are trained or developed. Murrell and Meyer (2014) shared the
results from a national study adurcted with 39 higher education institutions
about the evaluation procedures and outcomes for faculty development. They
found that nore than 90% of the institutions utilized measures that rendered the
faculty perso® assessment afatisfaction in generalndusefulness of the
training itself, rather than performance outcorimestudents or changes in their

teaching methodology. This finding could explain why some teachers do not feel
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prepared to teacktudents of diverse cultures based on their cokegeriences,
as Levine (2006) revealed.
Proficient Readers
The focus of reading instruction has been to create proficient ereggifating,
strategic reader3.eacherpartner with students towards literattythese efforts,
Johnson ( 20 0a&hing stadents tooeadslike priofitient readers can only work
if students have an accurate picture of wh
it is important for students to be able to define what good reading is. Once students are
abletodoths, Athey can i mprove their comprehen
mor e enjoyabl e an Withithe enaiarity @f feaches natignally ugirg6 ) .
the ELACCS, the Common Co&tateStandard¢CCSS)began with what was expected
of collegeand carer-realy high school seniors. his is similar to the recommendations
of Steven Covey &avenHawd d Highly Bffectivie Peopldthéye d
began with the end of mind. Shanahan (2013) wrote:
Past standards [for reading proficiency] haveespnted what educators
thought they could accomplistvhile the CCSS are a description of what
students need to learn if they are to leave school able to participate in U. S.
society and to compete globally by working or continuing their education.
(p- 209
The CCSS are without a doubt more demanding of both teachers and students
(Reutzel, D. R. & Cooter,R.B,20l®Accor di ng t o the researcher
represent a forwartboking 2F' century representation of what the high school

graduate student needi the initial stages of implementation and assessment, it
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is highly likely that school administrators and teachers will see few students
[including African American males] meeting
Immensesupport is neededor both teacherand students

Caring, Supportive Relationships

StantonSalazer (2001) explored how various forms of support [social and
institutional] from school personnel can establish positive relationships among
adolescents; improving academic achievement. Accotdihuller, Katz, & Dance,

(1999), there are many students that experience a lack of caring within schools. In an
effective teachestudent relationship, both student and teacher share respect and
understanding of one another that goes beyond the schts! Woddings (1984), over
four decades ago, informélaatcaring, distinguished from pity, is a combination that
involves respect, trust, and empathy.

Weissglass (1998)llegedthat when a teacher cares, he or she begins to
under st and arousd maltiegnt safeto gb ceepér ¢p confront attitudes, and
beliefs, patterns of behavior that foster confident learners. By building relationships filled
with trust, support, understanding, and care, stgagah more opbons and
opportunities.Ding and Hall (2007) found that there are not only positive correlations
bet ween a studentds | evel of achievement,
caring, in generaNieto (2012)said:

Educators need to learn as much as they can about their studleatthey

are, what they value and believe, what they hope for and desire. But

learning about their students does not simply mean to read a book on

cultural differences in learning, or to add to the curriculum a unit on the
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traditions of different famies. While these are helpful activities, they may

do little to inform teachers about the specific children in their classrooms.

In addition to such activities, educators also need to learn about the

sociocultural realities of their students, and about tliceopolitical

conditions in which they live. This kind of learning leads to empathy and

respectgritical ingredients of carep(30
A partnership between home and school is what helps students succeed their
academic and civic lifeEpstein(2010)repoted

There are many reasons for developing school, family, and community

partnerships. They can improve school programs and school climate,

providef ami |y services and support, increas

leadership, connetamilies with others in the kool and in the

community, and help teachers witteir work. (pp. 8182)
TeacherStudent Expectations

Teachers' expectations play a critical role in influencing students' achievement.
For students from low socieconomic backgrounds and/or marginalizechownities, a
negative perception from a teacher can quickly and permanently disengage them from
having a positive educational experience. "Teachers often base their expeotatioas
student's prior performance, using indicators such as test scorkqlé@mentand on
other characteristics such as behavior, physical appearance, socioeconomithstatus,
student's expectations, and race and ethnicity" (Muller, Katz, & Dance, 1999, p. 297).
Overall, the expectati on estihyastheymagatt er can

through school
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"Just as teachers' expectations are associatedheir behavior and classroom
processes, the students' educational expecsapictict academic performance,
educational attainment, and (to a lesser extent) otomphattainment” (Muller, Katz, &
Dance, 1999, p. 298). Teachers with high expectations of their students allow them to
expect or desire more from their academic ability. It encourages and empowers students
to reach his or her unique potentiabkingresponsibility and ownership of their
learning.

Reading Achievement and Motivation

According to Maslow (1943), human beings are motivated by needs. It is
important that the structures in educatigparticularly those related to achievement
address theniversalneeds and motivations. While exploring reading achievement and
motivation, existing studies dating as far back as three decades have focused on reading
motivators for students in grades Kindergarten throudhgt&de (Deci & Ryan, 1985;
Gambrel| Palmer, Codling, & Mazzoni, 1996; McClelland & Burnham, 1976). Lepper,
Green, and Nisbett (1973) preceded these studies when they analyzed motivation among
preschoolers testing the Aoverjustificatio
him/herselfi it he proposition that a personds intr
decreased by inducing him to engage in that activity as an explicit means to some
extrinsic goalo (p. 129). It was fdand tha
settingexpected a reward, their intrinsic motivation decreased in a given task or activity.
Thisfinding yieldedi mpl i cati ons to reading suggesting
intrinsic motivation may signify arelincrea

1984; Henderlong & Lepper, 1997; Lloyd & Barenblatt, 1984). When studeats
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motivated, they read mord.Wh éhayread more, they are more likely taprove their
reading abilitess peci fi cally their compr ehbeensi ono (
known for oveffifteen years that reading motivation is linked to reading achiemé¢me
(Guthrie & Wigfield, 2000)Gambrell (2011) emphasized that it is critical to focus on
motivation to help students becdeesdp(¢(pfic
177).

Other researchers identified factors that motivate students to read. These include
the beliefs, or seléfficacy, about reading, social interactions with texts, access to
interesting texts, and opportunities for sedtected text (GambreR011; Guthrie &
Wigfield, 2000). Students6 motivations to
need more attention (Cooter & Perkins, 2011).
Non-Proficient Readers

Motivating the reluctant or neproficient reader to read and learn in theteah
classroom may become an easier faskincrease intrinsic motivationonce students
are able to find and make connections between the topic of the lesson and their everyday
practices (Hinchman, Alvermann, Boyd, Brozo, & Vacca, 2003/200%.instuction
will build on their prior knowledge to generate a purpose and motivate them towards
learning as well as confirm what students know to connect new ideas and concepts for
understanding. Vacca, Vacca & MdR011) suggest the use of anticipation gujdes
preview of vocabulary, predicting, and questioning activities to activate prior knowledge.
It is said that adolescentsd motivation to

readers and the value they have toward reading (Pitcher et. aJ, 2007
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Little has been written about the nproficient college studeritespecially those
enrolled in developmental reading classes (Barga, 1996). There are currently college
students who are of average or above average ability who struggle to learnion@adit
ways. This struggle is prevalent in their adolescent years. According to Pitcher, et. al
(2007), adolescents may soon become alliterate, or nonreaders, when they hold a belief
that the activities surrounding literacy are not fulfilling or too chajileg. To compound
the issue, when adolescents realize they are having difficulty with reading, they construct
a seltperception that they are ignordnhot capable of learningBecause they don't
want other individuals to perceive them the same way,libgin to avoid reading or
display resistant behavior3.hese individuals may misbehawea waythat others think
they are "difficult"- anything but incapable of learning. Before psstondary
education, they would rather be disciplined, senttothe mci pal 6s of fi ce,
alternative school setting, or even drop ©obecause anything is preferable to letting
others know they cannot read well. These students become steadfast in their means of
motivation to resist recognition, (Pressley, 20@)me fall through the crack and never
reach their potential as learners or readers.

Smithdéds (2009) recommendations reveal
decisions determine the extent to which struggling male readers will be able to make the
connedbns needed to create and maintain school literacy success. Furthermore, the
experiences remind us that struggling readers need teachers who are committed to
reaching out to parents, adapting their instruction, partnering with colleagues, and using

innovatve instructional approaches to decrease failure for struggling readers
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African American Males

It is important that everyone is given equal opportunity to actiever her
potential (Strached,993). This opportunity is important for African Americaales
identified as nofproficient readers.

Too often, educators are afraid to acknowledge that differences exist

between black males and others. This is due to a commonly held

misperception that educators who acknowledge such differences are in
some waysupporting a racist agenda. They are not. Instead, part of our
collective failure to meet the needs of black males is a fear of
acknowledging that they are always being compared to a white middle
class norm from which they often differ. This culture arfestoked by

political correctness, only serves to hamper efforts to meet their needs and

will inevitably maintain achievement gaps. (Emdin, 2012, p. 12)

It is urgent to understand what motivatesnthto read. Tatum (20Dinformed
that his ERIC searcimithe hopes of gathering empirical studies using the descriptors
Areadingodo, Aboyso, fAadol escento, and
mentioned that the NAEP trends in reading data revealed that one in 100 African
American 17 year oldsooild read and attain information from specialized text. He
emphasizedhat the presence of African American males in research for reading is
dismal, especially as it relates to reading interverdeveélopmental reading experiesce
The research explorg@atum insisted, focusein t hem bei ng dat

drawing ontheir strengths. He recommendédt to see an increase in the reading

inAf i

ri sko
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development of these adolescent males, interesting texts that are reflective of thiir lives
speaking to them pgsonally- must be incorporated into the curriculum by educators.

In his work on improving literacy development for African American adolescent
males, Tatum (2005) stressed the criticality of the experiences and the voices of African
American males thereading classroonzurriculum, teaching, and school leadership
ref or m. Morrell 6s (2007) work with wurban
served as a reference point for how young people are empowered to interrogate African
American adolescent malesa the use of a critical literacy framework. Both Tatum and
Morrell reminded readers of the importance of drawing on African American linguistic
and rhetorical traditions (Ball, 1992; Lee, 1993), spoken word traditions (Fisher, 2007),
and critical and ip-hop literacies (Hill, 2009; Morrell & Dunc@Andrade, 2004). In
doing so, they authenticated customs that are often times positioned outside of or as an
alternative to traditional forms of schooling. Ponder on this: Is it that African American
males are failing in schools or that our schools aliadgaAfrican American males?

Media perceptions, portraying negative images and stereotypes impact the
academic achievementsAfrican American males as wellthough many are
successful, the media rarely portrays this image. There are many eduaeded)iking,
financially stable, ethicahfrican American menvho are building strong family units as
well as edifying their communitieBoles (2007) contentthat most of our African
American youth fail to see these role models in the media. Insteadyrthbgpmbarded
with images that reinforce and propagate stereotypes which negatively impact their

motivation and overall development.

y
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Boles (2007puggestedhat media distortionendorsehe following outcomes:
(1) a desire for instantaneous financiatgrcation, and (2) the devaluation of attainable
role models or positive influence. These conclusions perpetuate cultural inequities within
the African American community. With media images that continue to emphasize
misplaced values, negative messageb@erceptions are sent on behalf of African youth,
specifically males. There needs to be more attention on the positive, encouraging
environments on African Ammgan men. Boles suggested tfosus is critical so that
individuals are able to glean wiseunsel and guidance from those demonstrating such
attributes. Through positive role models, African American males can learn how to
contest the negative iIimages that the medi a
perceptions of the African American fea
Family Expectations, Values, and Community Involvement

Parents, childrerextended family, and communi&yevitally important to the
educational experiences and outcomes of African Americans. Expectations of all play a
pivotal role in students 'edugaal outcomes. For more than four decades, expectations
about grades, number of years of schooling to complete, and future career prospects have
been related to school performance (Hill, 1971). Just like their teachers, the expgctation
parents havearempor t ant to the positive academic o
community/neighborhood plays a crucial role in the experiences and outcomes for
African Americans. Belgrave and Allison (2006) discovered that community provides
the structural factors toelp shape necessary foundations to succeed within the dominant
social structure of society. A neighborhood that is unified in its promotion of fostering

successful youth offer more opportunities for successful academic outcomes. It is
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believed that a comunity can foster or hinder the graduation or reetenof African
American youth.

Kinloch (2007)investigated the literacy perceptions of youth connected to their
classrooms and the Harlem community. She further explored how those connections were
rootedin sociopolitical struggles. By working in the spaces students were within
school and communitly she was able to identify the dispositional patterns they had
toward success. These dispositions were embedded with discourse on power, struggle,
andrighs across spati al context s. Onmgacb f t he
doyout hs who use art to document community
38). The participants communicated that Harlem was not just a lot of impoverished
people iving in government housing who do not care about its community. They
expressed that participating in the research project was indicativardetres of care.

The participants further communicated that if adults knew they cared and accepted that
reality, they could learn from them. Students used art forms for transformative reasons in
the study. The researcher of this study said:

This study has taught me that as an aclutbmitted to preserving

Harl emds history | musteriesoftcarknenity esponsi bi

and struggle that | share. I, as well as other adsiits,ld better value

civic participation, createounter narrativeto negativeportrayals of

urban community, collaboratively inquire into the historgighs that

make a community axf, increase our level of activism, aastablish

apprenticeship models for other adults and youngsters. flo#sg things



30

can enhance adult learning and draw positive attention toreadities of

young people in urban communities.
Efforts towards Readng Proficiency within K-12 Schools

In previous decades, it has been noted that elementary children who are
motivated to read engage in more reading than those lacking motiv@atitimie,
Wigfield, Metsala, & Cox, 1999; Wigfield & Guthrie, 199Researchrs have found that
studentsd motivation declines as they tran
(Guthrie, Wigdfield, Metsala, & Cox, 1999; Wigfield & Guthrie, 199 Harter (1984
discovered that students in thinthth grades gradually declinedtimeir intrinsic
motivation. It was documented by Gottfried, Fleming, and GottfriediPthat a decline
in intrinsic motivationalsooccurs from fourth grade through high school. Lepper,
Corpus, and lyendar (200&yreedhattheintrinsic motivation anong students in Grades
3-8 deteriorated greatly.

Al nterventions focusing on bolstering a
may ultimately prove insufficient in helping him loer become a proficient readerless
they also help strengthenpaoo t i v at i o&FRuchg, ROOF, m &78). It was
discovered by Guthrie and Wigfield (2000) that as sttglget older, their motivation for
academic readindeclines. This is especially noticed throughout their adolescent years
(Ivey, 1998). Biancorsana Snow (2004) found that as adolescents transition through the
grades, they become less motivated and more disengaged.

Among the research of motivators to read among adolescents, there were two
common strands: (a) reiad text outside of school relatite their needs (Alverman,

200 3; O6Brien 2001; Strommen and Mat es, 20
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of schools that primarily valued conteattea, print based text instead of digital text
(electronic mail and messaging, media text , video prtiahs) that they are competent
and literate in Alverman, 2003, O6Bri en; Smith &-SaAlazhkrhel m, 2
(2001) informed that school systems are essential to the establishment of social networks
among adolescents and children of low s@gonanic status backgrounds. School
systems can provide adolescents with human knowledge that allows them to navigate the
social, political, and economic areas of society. They can assist young adolescents, such
as African American males, in developing socgationships outside of their family and
community. They can also establish vital relationships between school personnel and
peers. If there is a lack of trust felt towards school personnel (administrators, teachers,
and counselors), this may contributgtwmor academic achievement and discontent with
reading any text within or outside of school.
Efforts within Colleges and Universities

Seldom are considered the perspectives and percepfitres African American
studentgelativetheir own literacy abity at the collegiate level. Banks (2005) stated
Afew studies include the perceptions of st
language, school preparation, and culture on literacy performance. [Having a] focus on
these factors without student inpuay hinder identification of factors that most
significantly affect I|iteracy perThi®r mances
suggests a need for teacher education at the collegiate level with an emphasis on
language, school preparation, and adtas it relates to literacy performance.

Attending college has become ubiquitous in the United States. African

Americans fArepresent no more than 12% of a
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undergraduate degrees and 9 islic8p2007/). Toe | mast
low percentage of African Americans enrolled in colleges and universities in the United
States could also be a contributing factor to the small pool of research found on African
American college students in general. Of those thatran@led,the obstacles of African
American male students in higher education are higblgdin literature (Cuyjet, 1997
Harper, Carini, Bridges, & Hayek, 2004; Harvey, 2002; Mason 1998; Perrakis, 2008).
Retention, low degree attainment, and lack afinreess for collegiatkevel coursework
characterize their experiences (Allen, 1992; Cuyjet, 2006; Hagedorn, Maxwell &
Hampton, 2002). Within the community college setting, low academic sjcces
motivation, and graduatiomtes have been noted by schol@mown, 2007; Jordan,
2008; Stevens 2006; Wilkins, 2005). According to the Perrakis (2008), among all male
ethnicities, Black males have the lowest graduation rate and grade point average. These
poor measures of success have led some to criticize cotyroaleges (Cohen &
Brawer, 2003; Richardson, 1987). It was stated by Bush (2004) that community colleges
did not support African Americans who view such institutions as an avenue for
successful livesThe lack of suppoitedto low entrances into fatyear universities
(Pope, 2006; Riley, 2007). Thistiagicbecause the majority of Black (63.1%) males
access higher education through private-ar and public colleges (U.S. Department
of Education, 2006).

In a study to establish consistency arghhguality across the California Statue
Universitydés campuses for the reading/l ang
teachercandidates(Fleming et. al2007)listed principles and statements that offered a

snapshot of the overall scope for its regdtourses:
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1. Reading Processes: The literacy processes and factors that affect

readingdevelopment and proficiency are complex.

2. Comprehension and Content Lidag: Comprehension and content

learning are increased through vocabulary development ahdgyri

listening, discussing, and reading texts.

3. Adolescent Literacy: Proficient adet®nt readers engage in reading

texts critically and deeply.

4. Assessment: Informal and formal laey assessments guide effective

secondary content instruction.

5. Differentiation: Adolescents learn msioeffectively when instruction

addresses their academic, linguistic, and cultural needs and interests.

6. Planning and Integration: Effective contigsons include the

integrationof literacy strategies fdhe purpos of content learning. (p.

10)
Embedding sociocultural context within a model for reading processes, a number of key
components to reading were included: fluency, word recognition, comprehensicn, long
term memory, internal text representation, and noggaition. Theresearch (Fleming et
al., 2007)was areffort to establish continuity throughout the collegiate instituition
developng teacher preparatory courses with relevant contdrg.findingswere useds

reading resources for those in thelK conmunity.
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Motivation and the Theoretical Framework

The following will provide information on the four major theories of motivation
outlined in this studyAcquired Needs Theory, Drive Theory, Extrinsic Motivation
Theory,andIntrinsic Motivation Theory For many studies, the theoretical framework is
found in its introduction. Because the theoretical framework emerftedeviewing the
four theories of motivation, it waadded to th&®eview otheLiteraturefor this research

Motivation, that which eates a desire, is critical to the learning process. It is
motivation that harnesses the relationship between reading potential and achievement.
Acquired Needs Theory

McClelland (1975) informed that needs are developed with experiences over time.
Theseneeds fall into the categoriesaxdhievemenaffiliation, andpower Succeeding
Kurt Lewindés (1938) proposal that an indiyv
there is a need within, McClelland and Burnham (1976) proposexttiugred needs
theory.

Known as the acquired needs theory, it is said that one of these three needs may

affect us more and adjust our behaviors accordingly:

1 Achieversseek to excel and appreciate frequent recognition of how well
they are doing. They will avoid lowsk actvities that have no chaeof
gain. They will also avoid high risks where there is a significant chance of
failure.

1 Affiliation seekers look for harmonious relationships with other people.
They will thus tend to conform and shy away from standing owty Th

seek approval rather than recognition.
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1 Powerseekers want power either to control other people (for their own
goals) or to achieve goals (for the greater good). They seek neither
recognition nor approval from othéronly agreement and compliance.

(Changing Minds Database , 2012, June)

Returning to Lewinds (1938) model , t
joined with incentive begin to force, drive, an individual to approach that which is
sought af t e drivetheblyaffirmsthss ag he 8ttésBadiat we all have needs
thatlead us to internal stimiuhnd prod us into action. These needs dndevidualsto
reduce those stimuli by satisfying the relevant needs.

Drive Theory

The primary creators of the drive theory (Hull, 198Bence, 1956) believed
motivated behaviors fAndepend on the magn
pertinent behavioral patterns that phad
28). With the finding that we all have needs (Hull, 194%se needs are said to prod, or
drive, us into action. The drive theory segments needs into two categories: primary and
secondary.Primary drives are those that relate to the fundamental aspects of survival
and reproductiorSecondarylrives are those nessential for swival, but are relatetb
identity and social factors. In satisfying needs, individuals acquire habits and
subconscious responses or reactions. Changes in behavior are attributed toohee
being satisfied. fldrives are frustrated oreeds are not met, negative emotions or anxiety
surface within individuals. Pink (2009) suggedtieat thenegative emotions within may

also occur if rewards or incentives [to do a certain task, such dareadt given

properly.

her

i tu

bee



36

Extrinsic Motivation Th eory

This theory framed by researchers (Deci,1971; Lepper, Green, & Nisbett, 1973;
Petri ,1991) refers to motivation evoked by tangible, external rewaRswards given
externallyi tangible compensationmay decrease the internal benefitsGreen ad
Lepperodos (1974) study, whowenrcaaskeddodsawwithe d t ha
felt tip markers knowing they would receive a reward showed less interest, or motivation,
in using them. College students that worked on a puzzle based on compet#i@ssva
motivated to complete it than those that were not completing (Deci et. al T&81¢. are
three types of extrinsic motivatioaxternal introjected andidentified External
motivation is when an individual works because they are paid. Intrdjeudévation
occurs when monetary compensation is desired to sustain a family. Identified motivation
is when an individual performs a task or job because it is what he/she desires to do.

Dweck (2006) informed that pee [an identified motivatiopasedbo n st udent s O
effortscan raiséheirachievement level. On the contrary, when a teacher praises a
students6é intelligence, this action seemed
appears that teachers should allow students to discover for thesnselvesmart they are
and celebratéheir efforts while performing a given task or assignment. This praise of
effort overtime may lead to intrinsic motivatioihile researchers (Dweck 2006, Guthrie
2010) embrace praise, others (Ryan 1982, Butler 198iévbdpraising effortsand
grades can wane interest, or internal motivation, in an activity.

Intrinsic Motivation Theory
The intrinsic motivation theoriells of those personal, internal benefits such as

the satisfaction of a job well done. Individuate driven to complete a task because he
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or she believes it is the right or good thing to do or just for the excitement of it. Intrinsic
motivation is perceived to yield greater resuttewever, extrinsic motivation maafos
act to displace it (Decl,971and 1975; Deci & Ryan 1985).

The literature reviewed, including the theoretical framework, served as portfolio
of discussion for the sought after reading motivators of African American males.

Culturally Relevant Instructional Practices

One of the primargoals of culturally relevant teaching is for students to achieve
academic succes#ccording to Tatum (2009), there are many teachers and
administrators that experience filearned
instruction to African Amedan males struggling in their life experiences and navigating
their way through schools. He articulates iTag Failure Dance:

It is common knowledge among many African American adolescent

males that teachers use us as training grounds. Although yentioms

are good, we know that you do now want to be around us for long. You

will cut out when a better opportunity presents itself. (I would too!) We sit

in the classroom squandering and acting out with substitute after substitute

as you continue to catt your paychecks. This is not hidden from our

eyes. We experience your abandonment as we abandon ourselves. We

know what you say when you go home and talk about those black boys in

those schools. We hear the voices of your spouse and parents wioaoi tell y

that you need to get out as soon as possible. They do not understand why

you put up with that lost generation (or whatever name they call us). We

know this. We are not lost. We are right here, but you fail to see us. We

po
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hardly see ourselves. You haveptove yourself to us before we give you

the chance. Maybe it should not be that way, but we lack the emotional

maturity to act otherwise. You are not teaching me anything anyway with

your skill and drill sheets that require little thought to plan. Yousm

make copies, pass the sheets along, and voice how | need to be serious

about my future. You are banking on those pages to help shape my future

while you are planning a way to abandon me for your own fuitywaur

own inner sanity. How can | take youiseisly when you do not take

yourself seriously? But we got each other so | guess we will continue the

failure danceuntil the new administration comes. You will escape or leave

and we will remain trapped. Good luck at your next interview when you

share yar innercity teaching experience with the hiring team at your new

school. They will be impressed, while we remain oppressed. We are all

guilty. (p. 1516)

There is a need for culturally relevant instructional practices for teaching
academic content areagspecially Reading. Freeman (2003) is an advocate for the
continued assessment of teaching practices beyond course evaluations to ensure faculty
have theoretical and practical knowledge of culturally relevant pedagogy. Previously,
Ihekwaba (2001) advotad for Afrocentric curriculum and programming in an effort to
enhance t he 0 desteesn| perpisteace,tandsuccess eflAfrican American
st udent 269). I{ipimporead Br faculty to listen to students and give attention
to their expaences and perceptions (Bush, 2004; Jordan, 2008). This can serve as a safe

environment (Beckles, 2008) where students feel comfortable communicating about
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criticalissues i ncl udi ng Readi ng. As Villegas & Lu
new way of boking at teaching that is grounded in an understanding of the role of culture
and | anguage in learningo (p. 29).

Howard (2@0) details the findings from a study that sought to assess African
American el ementary st udenvanstéacherawiteim pr et at i
urban contexts. Student responses indicated that culturally relevant teaching strategies
had a positive effect on student effort and engagement in class content and were
consistent with the theoretical principles of culturally releysttagogy. The qualitative
data revealed three key findings that students preferred in their learning environments (1)
teachers who displayed caring bonds and attitudes toward them, (2) teachers who
established communignd familytype classroom environmts, and (3) teachers who
made learning an entertaining and fun process. Coinciding with this study has been the
emergence of scholarship on culturally responsive instructional strategies for African
American and other culturally diverse students (Gayp208dsonBillings, 1995; Lee,

1995; Lipman, 1995; Shade, Kelly, and Oberg, 1997).

LadsonBillings (1995) encouragetthat the way to impact the achievement of
African American males is to recognize stu
Culturallyrelevant/responsive teaching permit students to mibeetively construct
mental representations of new ideas emts, procedures, and strategiuch teaching
practices, allow teacher to become culturally responsive to studeriter book;The
DreamKeepers she shared practices that exemplary teachers of African American

students utilized in their use of culturally responsive instruction:
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1 Culturally-responsive teachers see their teaching as an art rather than as a
technical skill.

1 Culturally-responive teachers believe that all of their students can succeed rather
than that failure is inevitable for some.

1 Culturally-responsive teachers see themselves as a part of the community and
they see teaching as giving back to the community.

1 Culturally-responsie teachers also help students make connections between their
local, national, racial, cultural and global identities.

1 Culturally-responsive teachers establish relationships with students which are
fluid and equitable and extend beyond the classroom.

1 Culturally-responsive teachers demonstrate a connectedness with all of their
students and encourage that same connectedness between the students.

1 Culturally-responsive teachers@urage a community of learners.

1 Culturally-responsive teachers encourage theidents to learn collaboratively.

1 Finally, Culturallyresponsive teachers are identified by their notions of
knowledge: They believe that knowledge is continuouslyreated, recycled, and
shared by teachers and students alike. Culturafiponsive teadns view the
content of the curriculum critically and are passionate about it. Rather than
expecting students to demonstrate prior knowledge and skills they help students
develop that knowledge by building bridges and scaffolding for learning. (p. 25)

Advocates of culturally responsive teaching (Irvine, 1990; Lad&timgs, 1992, 1994;
Lee, 1995; Villegas & Lucas, 2002a, 2002b) state that learning is most effective when

students are able to draw upon knowledge of ideas, concepts, procedures, andsstrategie
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they know wel |l . |l ncorporating culture as
promise for academic succésespecially for African American males. Gay (2000)
envisioned the use of Culturally Relevant Teaching (CRT) as a teacher usingsstdident
prior knowledge, cultural experiences, and performance styles in such a way that it makes
learning more appropriate andegdtive for students. Gay referendeRT as empowering
because it teaches to and through the strengths of students, particuiadn Aimerican

males.

Gay (2000) also described culturally relevant or responsive teaching:

1 Culturally responsive teaching acknowledges the legitimacy of the cultural
heritages of different ethnic groups,
dispositions attitudes, and approaches to learning and as worthy content to be
taught in the formal curriculum.

1 Culturally responsive teaching builds bridges of meaningfulness between home
and school experiences as well as between academic abstractions and lived
socbocultural realities.

1 Culturally responsive teaching uses a wide variety of instructional strategies that
are connected to different learning styles.

1 Culturally responsive teaching teaches students to know and praise their own and
each othertages.cul tur al heri

1 Culturally responsive teaching incorporates multicultural information, resources,

and materials in all the subjects and skills routinely taught in schools. (p. 29)
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Culturally Relevant Leadership

Since the 2001 No Child LeBehind (NCLB) legislabn, there has been dialogue
on the achievement gap existing in American schools (Lee & Wong, 2004). While the
attention on this issue hhsencontinual, more prevailing is the complexity of how
African American males play into the achievement gap sti@oguera, 2003). An
investment of personal attention to these students by [administration and] faculty
members must be undertaken (Wood & Turner, 2011).

Brooks and Mills (2010) recognized the need to recruit and prepare leaders to
sustain equityandosc i al justice in school . They f oul
way educational leaders and researchers generally discuss social and cultural dynamics
and how said dynami c s Baildirgorathissreséarch, anrealiert i ¢ e 0
study o cultural proficient leadership (Terrell & Campbell, 20099ysford, Gosland,
and Gunn (2011) presented a framework for culturally relevant leadersiayp realized
that educators were at times unprepared to meet the unique needs of students rgpresentin
underservee@thnic, racial, altural groupsThe framework for culturally relevant
leadership included four dimensions: political context, pedagogical approach, personal
journey and professional dufhis built abridge between leadership and special
education by encompassing all students and their abilities (Beachum, 2011).

Beachum (2011), statedfc ul t y member sé personal enga
including African American males, should be integral during tenure, promotion processes
and 0 s hnoludéddn &l eourse evaluations and be weighed with importance in
overall assessment of faculty performanceo

interactions are integral to student achievement (Jordan, 2008; Riley, 2007) and foster
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personal motivation. &ving a personal motivation to read is more valuable than a social
motivation to read for others (lvey & Broa
seen as social tasks because expectations around the acts of instruction, giving symbols
meaningjnterpreting text, and demonstrating understanding are defined within any given
Di scourse Community, thereby making them s
Bailey, 2002/2003, p. 383). When working with raroficient readers and those
enrolled in develpmental reading classes, it must be considered if a mismatch among
learning expectations, the nature of the task, and social norms are contributing to poor
performance or lack of or devaluing of motivation. A closer look with this among African
American nales takes precedence in this study.

In her address at the 2006 AERA annual meeting, Gloria LaBslmgs spoke
to the intricacy of this achievement gap. In her address she opens with the following
quote:

To my knowledge, there is at present nothinthevast literature of social

sciences treatise and textbooks and nothing in the practical and field

training of graduate students in social science to prepare them for the

realities and complexities of this type of involvement in a real, dynamic,

turbulent, and at time seemingly chaotic community. And what is more,

nothing anywhere in the training of social scientists, teachers or social

workers now prepares them to understand, to cope with, or to change the

normal chaos of ghetto communities. These eagaylacks which must be

remedied soon if these disciplines are to become relevant to the stability
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and survival of our society. (Clark, 1965; as cited by Lad3iimgs,

2006)

This quote attends to the issues that undermine the work of addressing the
ahi evement g apsresadrch was cogducte@ dpproxinately 50 years ago,
it is still at the forefront of discussian educational arenas. In reddress, Ladsen
Billings (2006) asserts that although researchers have conducted many studies on
marginalized groups that populate many school districts, scholars rarely offer remedies to
help them. She goes on to make sense of the complexity of the achievement gap by
comparing the national deficit to national debt. Our national debt causes the gawternme
to pay annual interest that exceeds132 billion dollars; making it our third largest
expenditure. To reduce or eliminate a deficit and make no significant dent in the debt that
is steadily growing, is a futile act. She asserts that there is a symbutieation between
our education deficit and our national fiscal situation. She drew upon four key points that
contribute to the education debt:
1. Historical Debi The practices throughout American history that have significantly
contributed to the achiement gap. Historical precedencies that were mentioned
included the forbidden education of slaves, substandard education opportunities for
African Americans, boarding schools for the compulsory assimilation of Native
Americans, exclusion of equitable saofiag for Hispanic Americans, Plessy v. Ferguson
and Brown v. Board of Education. All were said to be all factors that significantly

contribute to the historical debt in education.
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2. Economic Debt Inequitable funding of urban public schools in comgamito their
suburban counterparts and the affluence cavity between whites and blacks in American
have contributed to the education debt.

3. Sociepolitical Debti the degree to which marginalized groups were excluded from
the civic process. This includeé\frican Americans once denied the right to vote.

4. Moral Debti This refers to the discrepancy between whakmewis right and what

we actuallydo. The unethical conditions that have been imposed upon traditionally
marginalized groups have considdyaimpacted heirs of the victims.

LadsonBillings (2006) concluded her discourse by exposing the urgency in
which the nation must attend to the educational debt. The efforts made eradicating the
achievement gap was said to be undermined by the ongotutimg debt accumulated.
This debt continues to manifest itself in the doubt and notions of what schools can and
will do to serve students of color. She argued that before an individual can address the
complexity of the achievement gap, anastaddresshe insurmountable education debt
that prohibits true educational progress.

The debt which LadseBillings (2006) refer to is a problem internationally as
well. There is a body of evidence that suggests a huge part of student achievement
nationally can battributed to teachers (Shannag, Tairab, Dodeen, & Abalithh,
2013).Educators have the greatest impact on studdrisneet the needs of students, it
is imperative to build relationshigsmdhave discussions on how to bestve them
academically

While there is research available for literacy instruction and efforts withinthe K

12 setting, few studies have examined that which creates a desire for collegiate students
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to read. With the purpose of exploring what motivates reading in African Ameridas ma
enrolled in developmental reading classes, the core of the study sought to explain how
those motivational behaviors occur so that the findings could be applied to those from

entry into Kindergarten to college graduation. The following chapter wilaexthe

methodology used.
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CHAPTER 3
Methodology
This chapteexplains theesearch methodologit begins with a restatement of
the research questions and continues with the sample and setting of th&shséguent
sections includenformation about the qualitative method and research design, data
collection andanalysisestablishing credibility andthical considerations, aride
resear cher 0Thespsedions describatheiresaarch protocols used
incorporating the guidalesfor collecting and analyzing data (Creswell, 2007, 2008,
2009; Hatch, 2002; Merriam, 200Mertens, 2005 Morse and Richards, 2002; Stake
1995, 2010).
Restakement of the Research Questions
The centr al r e s e a Afdcan Agmerieas mmaleemolladsn A" How ar e

developmental reading classes motivated to réah@?subquestions are:

1 What extrinsic factordo African American maleperceive motivates theto
read?

1 What intrinsic factorslo African American males perceive motivates thead

 How do eternal factors (family, friends, and community) motivate African
American males to increase their reading proficiency?

 How do internal factors (joy of learning, personal satisfactionscegifidence)
motivate African American males to increase their iggroficiency?

$f What do instructors/teachers perceive motivates African American males to read?
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Sample and Setting
The population of students attendtiig Community Collegavas
predominately African American, with less than 1% being other ethisicBiecause of
the heavy influx of African American students at the Community College and the courses
offered in developmental reading, this site in Central Alabama was chosen to recruit nine
students and three instructors as participants to explore readingtors for African
American males identified as ngmoficient readers.

The nine African American males that participated in this study were enrolled in
developmental reading classes. The scores from their reading assessment reflected three
stages bdevelopment: intensive, strategic, and progressive. Three developmental reading
teachers participated in the study t.o atta
Two were African American; the other teacher was Caucasian. This study inaltmtet!
of 12 participants recruited using the Recruitment Lettéppendix A

Maximum variation sampling was the purposeful sampling that | employed for
this study. According to Creswel/l (2008) ,
researcher saples cases or individuals that differ on some characteristic or trait (e.g.,

di fferent age groups)o (p. 214). | sel ect
performance level and methoflentry to study what motivatefrican American males

to read. Some of the students were students that had previously taken the course, those

that transferred from other institutions of higher learning,-jiestr college students that

had recently graduated high school, students that dropped out of high sodcaduéts

returning from the workforce to get a college education.
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Method Selection

Creswell (2009) presented characteristics of qualitative research with newer and
traditional perspectives. They included having a natural setting with the reseambex be
key instrument of data collection using mu
research process, the researcher keeps a focus on learning the meaning that the participant
hold about the problem or issue, not the meaning that the ceeesbring to the research
or writers express in |iteratureoddgiywed 175)
at interpretive data that yielded a holistic picture of the central phenomenon: reading
motivators for African American males enrallen developmental reading classes.

With the purpose ahestudy dedicatetb understanding what motivategading in
African Americans enrolled in dedgmental reading classes multiple case study
approachook placen a natural settingthe studers 6 | ocal com@@entralt 'y co
Alabama Datawasc ol | ect ed by observing the partici
from interviews heldrom the beginning t@nd of the semester term.b&&rvations of
writing and interviews from the voluntaragicipantsweresynthesized. The studyas
A per s o @prasenttdanarderstanding of individual perceptions (Stake, 2010).
From the asking of general and opamded questions, themes emerfyem transcribed
text. lvankova (2011a) suggestedttljualitative research presents the need for researchers
[like myself] to listen to views of participants, ask open and general questions where
participants live and work, while also taking the role of an advocate for change or a better
life of the individual(s). luseda flexible and emerging design (Hatch, 2002) in my
gualitative report taliscoverhow African American males enrolled in developmental

reading classes at a Central Alabama Community Collegemotived to read
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Research Design

A multiple casestudy waghe design for this qualitativesearch Becausghis
study incorporatedtudent and teacher participantsl@velopmental reading courses,
each case (or classpsa complex, functioning thing. Wasa bounded and integrated
system. With the study occurringuring the semester in which African American males
studentsvereenrolledwithin three different classes two campus locationshe
students and instructongerespecific cases bounded by time and sp&eses were
investigatedisingin-depth data collectioprocedures that involved gatherimgiltiple
sources of information ovene semesteFindings and discussiongeredeveloped from
the case Stake (2005) mentioneaicollective casgor multiple case analyses. This type
of amalysis is used when a researcher chooses to study several individuals, programs, or
other entities instrumentally in order to learn about a specific questioa ths¢archer
are interested irnits of analysis for this studyerethe student and teachaaceptions
of reading motivatorsSince the purposgasto give audiences a better understanding of
a group of individualsiAfrican American maleghis wasthe most appropriatéesign for
this research study.

Data Collection Procedure

Data collected fothis studyoccurredthe semester of the year studemé&se
enrolled in the developmental reading courses. A part of this process thedtrieving
data from a set of traosbed audierecorded interviewfrom students antkachers.
Interview ime alloimentswereone hour for studenendranged from 30 to 4Binutes
forteaches. Thest dent s 6 i ngegmentdad ete Bvo sets 1o give a break (if

needed) after 3éhinutes.While planningquestions to include in the interview, | was
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mindful of thepurpose of this studyThatfocus launched a desire to retrieve more
information in the form of @rticipant reflective journal®cated inAppendix C

Before interviewing the student participants, tinreeach be given ice breaker
guestions to reviewo help prepare responses as needégse ar@resentedn Appendix
B. Probing questions were added to the interview protocobasdce d t o dAcl ari fy
to have the interviewee exp@tethplatedfiori deaso (
studentstoge t heir fAbookprinto was al Scholastoc!|l ude
Incdefines a book print as fAa |ist of five I
shaping who we are and h~atasixtivexwbeestwents. 0 The
illustrated thebook that most reflectegho theywere The incorporation of this to the
interview protocols emerged from Tatumbs (
textual | ineage refers to Atextstalhbboth | it
oneds human devel opment because of the mea
from themo (p. xiv).

The oneon-one interviewdor participants occurredt the library of the campus
of the Community College and at other campus locations requestbd participants.
Openended questionserea s ked knowing fAparticipants can
unconstrained by any perspectives of the r
2008, p. 225). In addition to audigecordings of intenews, Itook notes on blank
spaces of thinterview Protocal At the conclusion of the interview, | askparticipants
for a pseudonynthat they would like to use farotect their anonymity when referring
them in the study.

The partici pamlswe@schedufed tebe tompleted at the end of
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four class periods, lasting no more than 10 minutes each, as agreed upon by the class
instructor. The purpose of these participant reflective joumatio havestudents
record their thoughts and experees as it relates to what, if anything creates a desire to
read on particuladaysSt ake (2010) mentioned, AQualitat
represent personal experience in particula
Data Analysis Procedure

Data analysis, although a challenging aspect of qualitative resbactn,
systemic procedure. The process of collecting, analyzing, and reportingatata
Ainterrel ated and often go on simultaneous
150). A ter collecting the partictngtpoesetsos 6 ref | e
interviews gtudents and teachersjrdnscribedhe data retrieved from tteidiotaped
interviews nto Microsoft Word and rereatiseveral times looking for relevant issue
emerge. While doing this,realized it took quite a whilé.concurwith what Morse and

Richards (2002) said about qualitative res

from unstructured and messy data to ideas about what is goingoninntheaa ( p. 111)
According to Creswell (2008ji Qual i t ati ve researchers analy
several times and conducting an analysis e

| transcribel the interviews angvrote marginal notes to form a list of codes.
Afterwards, | analyzdt hese and t he part iBgrevewingthe 6 j our n
reflective journals of the participantssdughtto add to th&knowledge base of what
motivatedAfrican American males to read as they refelin their classroom and home
setings. Looking over all notes and revisiting the audio recordings aftone to form

categories for the datda his process involve me, the researchdimoving from the
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reading and memoing loop into the spiral to the describing, classifying, and intgrpre
l oopo ( Cr es we Udoncodng therdata, pdevekgthdmes and subthemes
to unveil what motivatedfrican American maleenrolled in developmental reading
classesto ead. The highest | evel of dahsa anal ys
implemented to gather dava howthe students were motivataddthe perceptions their
teachers had of theieading motivators.
Establishing Credibility/Trustworthiness

In qualitative research, data collecting involves a plan that yields cradibithe
researcher 6s f i ndiudygvdlreview folr stretegeegnpléemerech o f t h
when conductinghe study.Creswell and Miller (2000)vrote, AVal i dityeé is o
strengths of qualitative r dherehefindilgsareand i t
accurate from the standpoint of the researcher, the participant, or the readers of an
accounto (p. 191). Creswell (2009) recomm
the researcherds abil ity wdlascansircersaderstohe acc
t hat ac c ur ahcoygh the use of intedode)y agreement, triangulation,
clarifying researcheros bias, using member
rich, thick descripbns, lestablishedredibility of dl data and findings in this qualitative
study.

According to | vankov acodeRagréeinbnjwhileftcagliagt a b | i
and analyzing the data is one of the most powerful verification strategies in quealitat
r es e ar c hchoseo Uitihza ister-codler agreement in this studyhis agreement
wasbased on agreeiigon codes used for the same passa

p. 191).
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Triangulation for he multiple case studies assueedear picture thatas
appropriately meaningful.its fir el at i v e biagesahd netékelptdb mislead o0 wn
the reader greatl yo ( St ahestydy, Ridhgution p. 77) .
occurred whercheckng with the participant$ students and teachérso verify accuracy
of reporting. Theyread and viewed aflarts of thananuscript of their unique cases and
shared personal thoughts what thefindings meant to them; this afforded both students
and teachers an opportunityfind any fault before making final conclusions.
In theReseacher Positionalitysubsection of this studycbmmeneédon my
unique biases, past experiences, prejudices, and positioning that shegagroach and
interpretations of the studyccording to Creswell (2009, Good qual i tati ve r
contains commentsy the researchers about how their interpretation of the findings is
shaped by their background, such as their gender, culture, history, anecsacmic
ori gi no (spategyloBcRinf.y iTnhge r e s e ampehentedstdallovi as wa s
the readerd understand any assumptions or biases that impacted the inquiry. It also
all owed bracketing, fia specific strategy f
interpretations from descriptions during ¢
Member checking waanaher verification strategysed. Creswell and Miller
(2000) explained that when member checking is used, the researchers yield the validity
procedures back in the hands of the participants of the study. Creswell (2009) also
specifed that sharing raw transcripts is not part of the accepted procedure of member
checking, but rather the researcher fAtakes
themes, the case analysis, the grounded theory, the cultural description, ahdls@for ( p .

191) . Hatch (2002) said, fAParticipants s
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reactions to the interpretations included
the data collection and analysis, | preseihe findings to the istructor and the
participants within the study.

The useof rich, thick descriptions wabreaded throughout the study as a part of
its data credibility plan. AThe purpose of
verisimilitude, statements that produce the readers the feeling that they have
experienced, or could experience the event
Miller, 2000, p.6). The ability to transport readers to the situation with rich descriptions,
using vibrant and descriptive wis, helps establish credibility. For this study, the
information from thanterview protocol and findingwerewritten in the dialect and
grammar usage provided by the participants. Though it may not resemble what is
consideed Standard English, it wa®ne in an effort to accurately resound the voices of
the participants so that the reader may experience the event.

I n 1997, Schwandt (as cited in Creswell
accurately the account rhe gociad ghenontesongndist i ci p
credible to themo (-qoderagrgements\wierhbbrchedtke use of
clarifying bias as a researcher, and encouraging transferability with rich, thick
descriptions, trustworthiness and alelity of the findings werevalidated.

Ethical Considerations

The American Psychological Association (APA) has a code of conduct and
ethical principles that should be implemented in rese&wtording to these guidelines,
thosewho participate iraresearch study have certaights,including the right to gain

something from a study. In many cases, college research has to receive approval from
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the Institutional Review Board (IRB) along with parental consent of the participants.
Because participants in this stuggreover 19years of age, parental consarasnot
necessary. However, aligned with the requirements of IRB and considering that my
participantsvereenrolled in developmental reading classes, the readability of
recruitment letters and information related to studgwser than eighth grade. The
following paragraphs provide details on the ethical considerations aligned with the APA.

One ethical consideration in this qualitative study involved the selection of a site
where participanttelt comfortable anthadvoluntay choi ce t o participa
students (or studentsO parents) may exper.i
pressure to participate in the study even
Biklen, 2003, p. 44). Itis suggestea@tione should only study within his or her school if
authenticity of cooperation can be guaranteed. The smteatithe interview site wasne
whereall interviewingtook place in a closed rooitwhere conversationsould notbe
overheard upon the closimdg doors(s).

Anot her ethical consideration in qualit
privacy. Rovision of choice as it related participation and degree of disclosure
occured | distributel copies of recruitment letters for participatitrat thoroughly
informed participants and promot&gedom of participation. Moreover, pseudo names
were selected by the participantsand ed t hr oughout the study t
anonymity. Thesgvere the only namegcorded on the reflective jmals. Individuals
were notidentified in any publication. These ethical considerations are aligned with those

in qualitative research.
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A third ethical consideration within the study invalhataining informed
consent of the participant for intervieunes and dates. Bogdan and Biklen (2003)
informed that in qualitative research, HfnAPe
they talk with you, and end up wanting muc
because during the interview the questiand purposes may chan@reswell (2008)
stated A The qualitative inquirer allows the p
participants interviewed set the direction for the intervieWpon voluntay consent,
participants wergiven intervew questions ahead of time to alleviate any discomfort in
the process. The participant seéshthe interview site while being treated respectfully as
theygaveof their responses and timEhe probing questions all@slthe gathering of
essential informa&bn connected to the central phenomenon.

Other considerations related to ethical behavior in qualitative research involve
protecting retrieved information, treating participants with respect, abiding by the
contract of the study agreement, and being sioimewriting up the findings. According
to Jones, Torres, and Arminio (2006), AdAThe
anonymity, informed consent, privacy, respect, and do no harm are central to the process
of conducti ng qu al).iThesetethivabissueemimpementedd ( p. 16
within this qualitative study. Moreover, data (responses from interviews and reflective
journal) collectedverestored in computer files, passweptbtected, and shared only
with the participants and researcherdlved. All printeddata waslestroyed immediately
after theyweretrarscribed. In addition,ledatawasdestroyed within six maths of the

studydés compl etion.
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Researcher Positionality

My role as a researcher within this study is one in which | amatsiiias a female,
African American reading coach at a local public school. A doctoral student with fifteen
years of teaching experience, | am also a former instructor at a Community College,
having taughsimilar developmentateadingcoursain which theparticipantsvere
enrolled. With National Board Certification in English Language Arts and the
background knowledge of working wittevelopmentaleaders, currently as a Reading
Coach at a local elementary school and formery@mmunity College, | bng
knowledge on what proficient reading is and looks like on an elementary and collegiate
leve,. Jones, Torres, and Arminio (2006) said i
research topics from t hei-96) Thavsubjeetewvolsen n a | e X
wereat the forefront of the research procésing an African American female, | share
the experience and knowledge of what it is like to be included within a marginalized
group. This could result in me, the researcher, experiencing sensfiisgues centered
on my own ethnicity and culture. Because | previously taagldvelopmental Reading
course, | am aware that doing resdain my former backyard coufll ead t o
compromises in [my] ability to disclose information and raise difficutgor | ssues o
(Creswell, 2009, p. 177). Aware of thimy attention waplaced on establishing a good
rapport with participants while maintaining the appropriate distance to identify my
personal story.

As a Reading Gach, situated in a RKindergarten thragh Fifth grade school, |
see students passing me in the halls daily. Some are transitioning to their reading

intervention classes. Others are going to their gifted education classes. Before coming to
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this school in Central Alabama, | taught in a midsttbool setting and observed students

in my 6" Grade Science class struggling to decode their text and comprehend the
contents within. Prior to teaching in the middle school setting, | spent five years teaching
developmental reading classes at a localroamity college while teaching third graders

in a rural elementary school. Throughout those years, | witnessed that most of the
collegiate students enrolled in the developmental reading classes were African
Americans. The vast majority of students enbllethe K12 setting that needed

reading intervention and support were African American males.

Reflecting on my role as a researcher along with the biases, values, and personal
background that could influence the studikepta personal journal thrginout the data
collection process. This hadme interpret data reflexively and extract personal thoughts
and opinions (my own perceptions of motivations) from those of the instsactdr
students. By doing sbwasable to establish powerful relatiomss with the participants
and retrieve how thejgtudentsjwvere motivated to read

Summary

An exploration of what motivategtading among African American males
enrolled in developmental reading classes in a Central Alabama Community @akege
sought Upon interviewing nine students and three developmental readitrggtors, a
gualitative multiplecase analysis was used to explore each dagarmation was
gatheredn a natural settingsinginterviews and reflective journals to attain the
perceptims of reading motivators. This gatheringesgential information on how to

better prepare students, African American males, to be college and career readylprovide
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culturally relevant pedagogy and pertinent interventions for students of all ethniities t

become proficient readers.
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CHAPTER 4
Findings

This chapter presents a review of data from interviewing nine students enrolled in
a community college and three instructors within. The ddtaatmn began at the onset
of fall 2013 sssion and concluded at the end of the summer semester. The data in this
gualitative study was observed and not measu@dhlitative data analysis is designed or
tailored; i1t canodot be fashioned or duplica

The analysis of qualitate data, thus, took a spiral form. | entered with words and
phrases and exited with this narrative account of the &itadents and teachers were
selected from the same Community College in two geographic settings (one urban and
onesuburban) in Alabama
Setting/Context

The Community College in Central Alabama was ch@sghe site because it is
surrounded bynner city schools that are populated with famité$ow sociceconomic
status. With a student population over 6,500, &&teenrolled as futtime students.
Theschool consistedf males representing 49% of the student body; and females
comprising 51% of the student population. The medgof students attending wais
years of ageSituated in a high poverty area with 85% of the studerdlienent
receiving financial a, this Community College served a beacon of community
outreach as summer programereoffered for academic enrichment and recreational
purposes. The elementary, middle, and high schools surrounding the Community College
hadpreviously been placed on academic alert by the State Department of Education for

low performance in academic areas including Reading. W&sa program within the
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Community College that networkedth surrounding inner city high schools attracting
graduates encouraging participation adgancemertb higher education. The summer
college enrollmentvasone that was recommended by local guidance counselors at the
surrounding high schools for easy transitioning into the Communitg@all Students
that soughadmissionveregiven an assessment which yieldeftbrmation about the
studentsod interests and abilities, includi
studentsvereplaced in certain courses, including the developmental reading course, to
develop them as learners.
Population of students that attend this Community Collegepredominately

African American, with less than 1% being other ethnicities. Because of the great
population of African American students at the Community Collegarendourses
offered in developmental reading, this site in central Alabama was chosen to recruit
participants and explore reading motivators for African Americaalesidentified as
non-proficientreaders.

The research study was designed to explomimganotivators amongfrican
American males enrolled in developmental reading clagssdings in this chapter are a
result of classroom observations, intervie
entries) that answered the following questions

How areAfrican American males enrolled in developmental reading classes

motivated to read?

1 What extrinsic factordo African American maleperceive motivates theto

read?
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1 Whatintrinsic factorsdo African American maleperceive motivates thetn
read?
§ How do external factors (family, friends, and community) motivate African
American males to increase their reading proficiency?
$ How do internal factors (joy of learning, personal satisfaction;ceglfidence)
motivate African American males to incredBeir reading proficiency?
I What do instructors/teachers perceive motivates African American males to read?
Participants
The participants for this study includethe African American males enrolled in
developmental reading classes at the Communitye@éindthree instructors ahose
coursesTo maintain anonymity, the participargslectegpseudonyms to protect their
identity. The tableon the next pagkighlights demographicomponents of the
participants, includingheir selected name3he paragraphthat follow provide a

synopsis of each of the student participants.
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Student and TeacherParticipant Demographics Table

Participants | Title Major Highest Age Student/Teacher Status
Degree
Noah Student | Psychology High 42 1% Semester at CC
School
Diploma
Q Student | Criminal High 23 Completed 1 Yeaat another
Justice School CC
Diploma Transferi 1% Semester at
CC
APl aced in c
John Smith | Student | Computer High Not Completed 1 Year at HBCU
Science School Stated | Transferi 1° Semester at
Diploma CC
James Student Bio- High 19 Completed 2Y from
Lemour Medical School University-
Minor: Diploma Transfer- 1% Semester at CC
Biology
Tony Student Biology High 29 Final Semester at CC
School Transferring to Univesity in
Diploma the Fall
Darius Student | Computer GED 21 1% Semester at CC
Science Transferred Out of State
C-Mike Student General GED Not Completed 1 Semester at C
Studies Stated | Transferred in from Out of
State
C Tech Student | Computer High 19 1% Semester at CC
Program School High School Graduate
ming Diploma Public School
Ralph Student | Undecided Male 18 1% Semester at CC
High School Graduate
Private School
Beth RDG NA Ma st € Not Retired k12 Teacher
Teacher Degree Stated
Freda RDG NA Ed. Not 8 Years of Teaching
Teacher Specialist| Stated | Experience in Elementary
and Middle School
Nancy RDG NA Mast g€ Not Retired k12 Teacher
Teacher Degree Stated
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Student Participants

Noah

Noah, a 42yearold Psychology major, was in hisdtisemesteat the
Community Collegat the time of the studyttending the suburban geographic location,
he graduated from his local high school (within 10 miles) in 1990. After high school
graduation, he took a path of selling crack and cocaine; aokisghmarijuana. The
events of his life caused a transformation so that by the time of the study he was drug
free (from intake and distributing) and an active member of his church.

Noaho6és mother died i n I1nwentlivewtkhisaumtd f i ve
His high school football coach kicked him off of thee a iéoifr no r eason. 0 He
t here was A moneceivetdscholdrshipofférdumihghéstsenior year; one in
the amount of $ ImainWn@esityf Allofrhis fiendsinthe t y 0 s
neighborhood had single parents. After his heartache of getting kicked off the football
team by his coach, Noah decided to figet wi
drugs. He married and had three children. One day his 12 yeavwohis smoking
Mari juana. He didndét know what it was. W
fearfully commanded him to AGet home. o6 Thi
years before the research study; it caused him to stop smoking. A year latay, de
savedo and stoppedlyseedrlsi nogf dargueg st.h att hwea sg oat
working at a plant and became a member of a local church. He began serving in the
ministry. He later divorced; realizing that he and his wife were now on differém pa

with different beliefs. He decided to enroll in the Community College to pave an avenue
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of success for his children and to inspire the youth in his neighborAawzhg all

participants, Noah disclosed the most.

Q.

At the time of the study, Qadcomgeted one year at the Community College.
He began attendance in the fall of 2012 after transferring from another community
college situated near his hometoivB5 miles awayl recalledinteracting with him in
another project during my graduate studiderking off-campus as a part time student, Q
was placed in the developmentaadingclassii b e c au s e .| & ttweatythseé er r e d
years old during the study, lov&timinal Justice. Beforarriving to any institution of
higher learning, he declaredCrirmaal Justi ce as a maj or becaus:
justice. o0 Q was interested in reading spor
fashion (shoes and clothing) on EBAY and r
what 6s goi ng mating@acad&mie and rdcreatibnalreading, Q,said
AT h e rrealfy sot a difference.Accor ding to Q, he Al earn a |
both. He mostly read in the evenings while hatg to music. However, he viewed
reading in the local libraryaspal easant experi eqicte.t Her él a ke s
John Smith

John Smith was a third participant that provided data included in the findings of
this study. A Computer Science majorelsame to the Community Collegdter
completingayear ata historically black college/university (HBCU). There he played
football. JohrSmithenjoyedr eadi ng Sports magazi netkat and 0«
p | a yAdter unguccessful attempts to confer in person, primarily due to the

parti ci pardulesJoo hwnodr sk wastheelucted @nline instead ofperson
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via FaceTimeand electronic maiHe communicated his intest in reading Sports

magazinesvith reading favorites beinBeowulf andGone with the Wid. Although | did

not have the opportunity interview him faceo-face, an extension of knowledge and
discoveries of him as a readein addition to perceptions of motivators to réadere
derived using the same data protocols used with pm#icipants
James LeMour

AJames kiroMowilrlso refer to as Jamegs a transfer student from a
nearby University. He had been enrolled at that University for two yearBiamadical
major with minor inBiology. He came to the Community College because the tuition
was cheapeahanthe Univesity he had previously attended. Books and their titles
intrigued James. He enjoyed reading and classes that required a lot of writing. James
prefe r ed Afun t eacshterdse Mt Het @ afunt e wenredj udge a
some of histeachersdiddt appear to be good teachers or
good when you give 6éem a chance. 0 Hi s fav
class which he was enroll ed isn.onHe taiad,d in
whatyougetReadi ng becomes easier. o

James wantetb transition intotheareaéfor ensi cs to be a fAlLab
Car di ol osgid reading@and wiiting wetke most important things to help him
get there. Haddedthabecause he wi |l | obef@ses, thartthingsh vest i
andsut€mmar i ze 0, r e a daibettgr opportlnity tagexcel éowdnds hnis goal. He

said, APeople who have greater reading cap
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Anthony

During the studyTonywas enrolled in hifinal term at the Community College
with plans to attend a local university in the fall of 2014. He was at another Community
College in the summer of 2012 and had to discontinue school due to demands of his
job/family needs. While completing an assigntrifen a research class during my
doctoral study program, | was introduced to him again. He had previously participated in
and provided responses foresearch class | was enrolled in as a graduate studehe
summer of 2004, he began college aftadgiating high school. The college was chosen
because it was 0 -irhestsidemt who workedoffaenpus, Amthony a r t
was placed in the develommtal reading course. Anthortwenty-nine years old during
the study, liked Biology. He selectedsltas a major in his summer semester of the
previous Community College. He found interest in the subject matter after taking classes
thatwer e required. i nAetbhehygbwetexfiadbentureo
was fond of the Percy Jackson sem@@d enjoyed reading the locewspaperWWhen
differentiating academic and recreational readingh8ny said recreational readings
Af un and e a sitioerrecratiohbkbtextp His prefarence wio read in the
evenings, lne. Accordingo Anthony, hdimost |l y find a deeper mea
texts for school.
Darius

Darius is airaciala studentvho marksiAfrican Americar on his school
records andlocumentsvhere he has to entdemographienformation. At 21 years of
age at the the of the study, he was a Compuseiencemajor who had completeds

first yearat the Community College After the interviewDarius saidhe would transfer
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to a University the following semester. He enrolled in the Community Celéga
Computer S@nce majorywanting more than his GEEbuld offer at that timeHis
ambition in life wa to become a graphic desigrn®ome of his favorite texts readhue

growi ng up weeereEqgdd & HamshdThesGatin the Hatle also enjoyed

readingThe Hdy Bible. He shareth at hi s ol der br ot her fdfial way

While there, Darius said he |l earns AScriopt
share during Sunday school . 0
C-Mike

_C-Mike had only been at the Community College after transigin from
Louisiana. His desire was to becothe CEO of his own fashiooutlet. This, he said,
explainedwhy he enjoys readingé&sn t | e manods Qu a,Magazine. Fknesswn a s
and fashion magazines in print and digital medgseof great interesto C-Mike. He
expressed that having those interestsraading hiBible would prepare hinfor success
in the future. A reader who preferremlread when it waquiet, GMike is a Mechanical
Product Developer. When asked how this related to his itdehesharedhat hehoped
to gain insight on how to develop products, so he can develop hidroaddition to this,
he desired to have his own business and déssgmwn clothes At the time of the study,
his highest grade of completion was"iGrade
C Tech

CTechenrol l ed i n the Comtrteaundetstandidgoof | ege At
computers 0 A  (Poogrammingnajor, hehada desire to create a broad range of
multimedia.He, like GMike, enjoyedreading magazines and digital media. He

passione el y expressed his di svoicettrathe préferredn fisc ho
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readingfiwhat he likes and wants to read; and not when calledapbtm e fipopcor n
reading is the worst where everybody has to read wherjthe teacher randorhlgalls
onyaw él hate that! 0 dieetionsandmadthe text bedalsehee d

understoodhow it would increase his knowledge about thingsleededo learn.

Ralph

Ralphwas t he youngest participant in the s
With an un@écided major,hesalle fAenrol |l ed to get a better
responsible and take advantage of it. o Dur

private school for Grades®. He enjoyed readjsports magazines and described
schoolreadinge fihar der because youbre | earning.
b o r i Whgn aéked whahadeit difficult, he responded A You have to thin

The par wvoicesiarp thencors d@ qualitative researcheiilthoughtslike
gualitative esearchare custom designed and not fashioned or duplicated from something
else. With the analysis of data taking a spiral form, | entered with words and phrases and
exited with this narrative account of the dafde results presented next involve both
across and within case analyses of students andrkgiictors, in no particular ordas
it relates to ranking

Student Themes

The themes and subthemes presented in this section of the study derived from the
analysis ok t u d e@ata assréferenced the data protocol (Appendix)B The four
major themes found wer®lotivators to Read, Obstacles That Impede Motivation, What

Students Feel Will Help Them Become Better Readers, and What Being a Better Reader
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Could DdQualities of Effective ReadersFolowing is detailed information on these

themes and subthemes.

Student Themes and Subthemes

Motivators to

Read

1

Family

[People

Friends
Teachers
Television

Obstacles that

Impede
Motivation

What Studenty
Think Will
HelpThem

Become Bette

Qualities of an Effectivd
Reader

Readers

.

BoringText

Big Words

Music Stars )

Confusing

Language

Increase Knowledge

1

Interesting or

Motivate Family and

Engaging Text Friends
vocabulary Become Successful

Development Role Model
Instruction

Nonfiction Text

The Bible

Online Media

Keep It Interesting
or Me Interested

Novel Projects

Praise, Passing Gradeg,
Money, and Success

Motivators to Read

iAnMot i

vator s t o

Explaining and
Providing a Rationale
for Reading

“Transl ati
Teaching Strategies arjd

|

Time to Practice

R e a thatemerges frontihedatao fThist h e

9"

(o]

r

Explicit

Figure 4.1

major theme had the following subthemiéamly, People, Online Media, Nonfiction

Text, The Bible, Keep It Interesting or Me InterestediNovel ProjectsThe following

paragraphs will present them in that order:

Family. Wh e n

answer

ng

t Wwhat hap greasiytimpacted yoWh o

t

he

or
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reading @velopment throughout the yeads?h e parti ci pant sé6 answer
t heir f ami INoeakshadedhatrhis bney@amotd érother impacted him

Abecause he just reads and reads. Our step
themreadingah hedd say to @ IdDmdas liyésavithdianro wé

mot her and spoke to recollections of her r
asked questions affouwnty r lkasMowoeade e néwspaper s ai d.
oftend andsaypynnhghuiebMybgad reads a | ot of i
Bi b | Herevealed that his father was a pastor and s@Qaas ,theramale participant

in the study. According tQ, f[His father] readshe Bide almost just about every day.

And i tardazingjhawshé draws up all thatdwledge from the Bible. He came can

guote you them scr i Qalsosharedéhow pfosd h¢ wasthatreasma z i n

mot her went back to school and received he
motivated himt o read by being a fireal l'ife exampl
AShe justéme and her | i ke really Iike be i

|l i ke who can makeontnlee best grades. 0 He
Yes...like if she does something | feel | gaike out beat her. Now | can
see the outcome since she graduated... Since she graduated and since she,

you know got h emsayng degreelomhatevesdeat | 0
|l i ke 1tdés good to go back to school jus

Q continuedfiShe reads and makes me read. Every since | was young she always makes
me r e aekpressed thbé she impactadreading since Kindergarten by addiiehe

used to stay on my brothers and sisters. o
his curent development at the Community Colle@esaid she madeim go in his room,

get his work done and al l that [reading] n
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that his brother played a role inrimids moti
me to read the Bible when I was young. 0
The famil yo6s amaiwtordor readingrextdnasal siblngs.
During the interview, | asked the particip
i mpact on your r@mgondewddgdhéalvep mentsay my | i
causesshe reads a | ot! She r ea dysarad sikterinspiced He s h
him by reading books from the ser@sosebumpd-e added that his mother was the one
who got her motivated to read\asll. On the other side of sibling motivation, when |
asked Tony if his brother or sisters motiyv
considered t h@me dmnogaird,adfeMys.wi fe is my bic
readi ngéand ever yttdpush ge intheSighedireetioro Beforehmy w
wi fe, it waMike shgredmawris sister gradedtfrom college. He said he
hadt o read because seeing her graduate fAmak:eée
Family members motivate African Americamalesto read Thedisclosureof
reading among motherstepfathersfoster parentssisters brothers, and wivesere
mentioned as a great influence in the lives of the participants.
People.People such as friends, teacheestorscommunity leadersand
television stars were also found to motivate African Americeates to read. The
information within this subtheme @videdinto three main categories and shared in the
following paragraphs.
Friends share many things, including the ability the motivate eaeh totihead.
Duringt he i nterview, Noah said that the pasto

read scripturel get a lot of knowledge from him and a deacon in our charch.
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He continued

He is an Omega and | like the way he presents things. ld&dtas it and

you know he did some studying. He gives it to you and leaves a blank in

the middl e. Heds | i ke a suspense movi eé

mean Maodbam. Then one day, my teacher ha

Aanot her o n echalehge usstaread witmendetsianding and

look at key words.
Q expressed that he and his friends listiio rap music and expladehe lyrics to one of
his favor i Wayne Hecpnemersed flilkbe me and my frier
on musi eawe hreaur favorite rappers. o When |
you wer e t alWaynaangd reseacchirtg him,idd you think that has had an
impactony our r eadi ngQrpeesrpfoonrdmeadn cteh?adt it di d fAbec
| gain knowledge 0

CMi ke said, nPeopl e meforwardh Eity Coumiimam i t y pu
(this I ady running in District 9)éthey enc
was just good to see them paseaalghomme st uf
makea difference®

Teachers motivate African Americattsreadvh en t hey fAshowodo t hat
themselves love readinG-Mi ke sai d, AMy teacher for this
really cool. She makes reading funny and interesting. She makes it fun and easy to
un d e r s Bothrthory and Q. expressed interests in what the teacher presented in
class parti cul aydf hearning.albel partwipasisesponses @ theirh

instructosdteaching on thisresoundedi t h comment s suchmas, AYo.l
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about him, see okay what is the pyramid ab
what it 6és ddnyreslizeddhatsha gharact®r.in the novel he was reading
reachedselact ual i zati on. He -actalizhtion vihbhyhwash ar act e

kid and didndét know how to show it wunti/l I
instructords teaching made t hemsheigetoh t o fr
subjects and it ma klPRasius gfforoed how hig teatherade& ad mor
di fference. H e 4" Gratle madeNhjngstveryasuitede Passing tests
with them and people who motivate is gand.
A final category of the subthenk®oplethat surfaced as a motivator to read was
centered on television and masitars. The desire to read more was sparked from
rappers in music videad L i Waynewhile other glitters of motivation related to
sports, watching ESPN, the local news, and talk show hosts.
ASportsodo was ment of G-MikedQ, andTorty ise motivatore r vi e w
for reading.C-Mike said hellike[sjtor ead and hear what peopl e
fithness magazines and those I&ports Illustrated ®he Maury Povich Shqwccording
toQ,was accounted for asThaMamortyi vSahtoiwoént of obre r
somet hingét o be,yswhave tohe smagtardiugt knovt he probably
reads a | ot to have his own TV show. 0
During the interviewsthe participants expressed hathletegyave them
motivation,dedication, courage, strengtmdaperseverance. Music stars and people in
the media such as talk show haatsl rappersotivated them as wellhe common

thread in this studis thatAfrican American malepresented ideas and events

happen ng i n t he fr e aknowaividgthem aadssirdtdread mese. t hey



76

With the influences and supports akfrds, teachers, and television/media influences
noticed thaPeoplesparked a desire for the participants to read.
Online media. Online media arose as another motivation foriread=indings
from participants communicated that they were inspired to read online text. Some of the
mediums mentioned were Facebook and EBAY. Other commentjremm p| ai ned, il
get myself on the computer and .Id keTdmyKkin
commented that he |iked to firead comments
researching trials |Iike A Casey Anthonyo o
discussions by of going on the Internet to reseai@hd learn more about Masiwv 6 s
"Hi erarchg¢-Téeébboswnod, Al | ike to read stuff
Yahoo or a comment Ahathermway®rdimeenedia@layedmlroleine . 0
this study was mentioned in tB¢udent Participantsection of the chapteAfter
unsuccessful attempts to confer in person,
schedul e, Johnds intervi eypersonave Facedimeland t ed o
electronic mailWhile academic reading often encourages the reading of printea te
motivational tool that could bridge the gap is thaDofine Media
Nonfiction text. Nonfiction text such as biogphies and stories from the real

world emerged as motivational factors as wetahsaid fi | | ialkoet histooy, r e a d

the Bible ad other books. He shared that he tbxeading anything written by Dr.

Martin Luther King, Jr. AThey [The text] g
to deal witheveryday d ony 6s desire for reading was, A
Biologyy or something that is going to happen

textbooks, particularly those that were of interests to them as motivators for reading.
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James LeMour said he lideeading books on Calligry and Chinese Art. Ralph
enjoyedreading books related to football and basketbaMike and Jbin Smith
mentioned the love okadingnagazi nes rel ated to sports.
sports magazine had a big impact on me because it got me where | am today; and |
learnedaloa bout sports and all the sportsodé grea
Learning things of and from the real world ignited a passion for students. They
perhaps feltheycouldapply the new learning to aid in survival or promotion in the real
world. Nonghelesshooks, magazines, novels, and text
Bible were spoken of.These mediums are consideianfiction.
The Bible. TheHoly Bible emerged as a motivator for African Americans to
read. References of the Bible took pladeen speaking of people as a motivational
factor. Dariuss har ee@njoytads e reading the BdaHel eét he
contnued A1t makes me mor eTooyand) alsd spoke of geleiegn | r
this text and expressed thougbhtsamazement at how their fathers knew the contents
thered. From an early age, itappeatech at t hi s fAnonfictiono text
setting and served as a motivator for Darius, Tony,Qtwread. Ralph and Noah
referred it one of the books irheir ookprints. CMike said:
| read the bible. It was vergteresting Scripture is very interestiniyly
Pastor encourage me to read The Word. When he preaches, he needs a
reader. | read. It challengeme. r ead t he Bible a | otétrali
prepardor life. | like 2 Corinthians 9:71t talks about being a cheerful

giver.
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With edua@tional attributes, the Bible wasen as a nonfiction text that motiwhte
individuals, likeC-Mike, Darius, Noah, Q, Ralph, and Totg/read. Because of the
recurring odes found within the analysis of data ameixgf thenine student
participants,The Biblewas extracted as a subtheme in this study for a motivator to read.

Keep it interesting or me interestedi Ke e p |t |l nteresting or N
emergedaasubt heme t o AMoti vat ordcfthdparticR@atsdo as we
indicated in their reflective journatkat interest in what they were reading played a role
in them developingthe desiteo r ead. Ral ph said, fAltods so
borimagvwi ng to t@GTe&khcsaitdcafiRgadi ng i s easy
somet hing you want to read, not Tgnyuwdae s o met
Ait flaass nreading assignment] was interest.|
readingp r o g r e s s expressed Mais gedire to read waned fas continued
reading the story The story he and his class were reading was based on the real life
account of a man named John Thompson. Wh e
readingmore®j oy ab |l e ? O0spbneesstatgdo iiMmaly ce®ul d have ta
about John Thompson. o This indicated that
thetopic, but the length of the text brought about disinterdsbo hn Thompsonds S
wasanaa unt of A Mamyaof theestudemskpsessedihterestand motivation
to readthenarrative | noticedstudentsasking questions about the imaharacters and
connectinghe events to their personal livé4otivation to read this texllowed
paricipantsto empoy reading strategies such askihg Connections, Asking Questions,
and VisualizingThese conceptioracknowledgedKeep It Interesting or Me Interested

a subtheme.
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Novel projects.During the month of Julystudents enrolled ithe reathg class
read a text entitleMotivations and Emotion&Vhile perceptions of that reading selection
wer e fAQfauondod ,h i ms e | was ndttas excéing &k was whemeading
John Thomp s\tmtidissrealizationhig/mind began to shift ashthink about
thenovel project hat was due Riealizingthdttbewmovel prejdctss.due
soon gave me a desire to read my novel, in
to finish the novel pr oj efdhe lesson@drrivddatag h t hi
motivator to readHe took ownership and responsibility for the assignm&ht Novel
Project and its approaching due date sparked a desire for reading Q/tinelde mention
ofthisinhispar ti ci pant 0s |sahinkingalbud dufing anynteviewar ed hii

saying that he completed the readingvian-Child in the Promise Land ficarofinish

my project. o
C-Mike shared hoviheenjoyed wherhe clashadopportunitieso present and do
variousreporsin class. He said:
The teacher shows us how to do it. | love how she breaks it down. She
makes it fun. This and Speech are my favorite cldese when we have
those datesto turnin and presentsttafh e s good at reminding
they are due. | like that. That meah® £are about us.
C-Mike, Q., and Tony seemed to be driven or motivated to reatblogl projects,
deadlinesand due datedJotivationamong the threeassustained, evewhen a sense
of urgencywasperceived.With reminders and timelines clearly comnated, these
projects were viewed as enjoyable and apprecidted developmentaleadingclass,for

this studyNovel Projectsnotivated African American males to read
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Praise, passing tades, money and siccessTopics of praise andttaining

passing gpdesto acquire more money for success wareaded throughout the

conversationsThe four (praise, passing gradenoney, success) were motivators for

students to readC-Tech mentioned that he enrolled in the college to get a better

understanding ofamputers. With Computer &gramming as a major, he desitedyet

a job in multimedia. Similarly, Ralph said:
Making a | ot of money isnét all thateége
counts to me. | want to work on computers; do updates on them. | have to
readtod o t hat . Thatdos why 1 dm in this cla
you know what you know. You dondot have
more money than someone who is a good r
so | can learn more about computers. Respould read more often.
Your ability to comprehend all ows you t
take this class to pass and learn more about computers.

CMi ke said, nAnWe should be honest with ours

challenge them.ldidomt gr aduate high school because o

to take that 2 or 3 times. | had to push myself. People like my family and friends

were saying, AMke distclosgddhow psiesadan importaat

motivator in him passing a test in orde graduate high scho@arius also

talked abouthe praise given by his mother rendering Foster.Géeeshared how

she encouraged him to read so that he would have a good job someday. He said,

AMy foster parent does IhasnokeastitgmakeShe has t o
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sure info is correct. Any jobHgou have to
continued
| give praise to myself. | get Scripture from the church and [they] share
during Sundagchool Maybe i1 toés for the better. It
wart to be a graphic desigrer. and make more money. Ever)
some dollars Being a good reader will help me get that job. Passing tests
with teachers who motivate you is gobdend to motivate myself a lot
though. Success is a great feeling.
Ralphshared how his developmental reading teacher, Beth, praised him. Although he
mentioned school reading Aisnd6t easy. The
better about it.o He talked fondly of her:
She taught me how to make myself salftivaied. She tells about the
story and relates it to her [|ife. 't he
same teacher for English. She is just joyful. I think without her | would
have really struggled in this class. | know | would because sometimes | get
exdted after all the reading occurs in class and [I] move on to broader
stances.
Motivators for reading cede a desire to read. Althougtese factorgvolved
things withinte st udent sdé personal leadingsefthe Bilwe, udi ng
nonfiction texts such as biographies and other educational texts motivated the students as
well. A recurring code or phrase throughout this data analysis was the word
Ai nt ercestT mhegr e far sudemte to iead & the texhis kept interesting and

they- the reader$ are kept interested as welther motivators were praise, passing
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grades, money, and succedpon hearing the voices #ffrican American males students
enrolled in developmental reading classes at a Central Alabama Community Gblege
themeMotivators to Rea@merge.
Obstacles That Impede Motivation to Read

A second major theme within the study evolved when the participants identified
items that hindexd or squelcledtheir motivationto read. These items formulated into the
abowe theme which included subthemes related to boredom and inabilities to understand
vocabulary or text based on the semantics and syntax of words.

Lack of relevance boring text. There were seeral factors that were said to
hinderoin mpede st utbetoteal.dSomewmftthem iaclutithe lack of

rel evance t o st udegtoted ldorelomNoahsexpressddithath of t en

reading fAihas to be interesting. I f not int
when | was 1 novérwhglhingnhawhvatiodlithe 1t 6 s
responsibilitieséespecially m®dostinterbshintext 6 m go

that was not relevant. HBmmunicatedtat when t ext wddfisultfobor i ngo
understand. Duringiddle school he was iterested irthe chapter bogkhe Watsons

Go toBirmingham AlthoughQ was not born in 1963, he was able to find relevance in

the text through the sibling rivalry between the older and younger brother, Byron and
Kenny. Q, like many of the students thatadthis text, recognized that Byron often took
advantage of his brother. He reedlthe revenge that Kenny rendered because of this
mistreatmentMaking a point of relevanceQ. shared thatamily membersan

sometimes causambarrassment
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In his intervew, Tonys t at ed he wais readidgibsoksnelaedte st e d O
History. il t 6 s just so0o RKRhodopwhpacepdesdske, sda@iSEdhool
because you are |l earning stuff they wanték
Sports MagaziesNow thatl | iTHe éatk @f relevancer interesting texseemed to
interfere with his and other participants?o

Big words. Vocabulary was discussed among the participants wharnng
information related teovhat motivates them as readersny mentioned that the
developmental eadi ng cl asses he had taken. dGhel ped
He seemed motivated to read andadeaw hi msel
discovered, based dms responses during the interview, taathe time of the study, he
had been enrolled in his third developmental reading class. Perhaps many opportunities
and exposure to teachiQegpsessedfapdsdoa tofedrnsgchwor d
wor ds. According to ghgiem, whlr dwa wl Hel iekke rtecs
in only having knowl edge aCdaldch saglthendis ié. t he
reading teacherexposed m t o vocabul ary words, Al soun
talking about when | read. 0o

Confusing language With the wide varietpf genres, diverse languag#oods
thepageoftextand can become confusing to some r1 e;

A Tale of Two Cities Thié book was difficult to read all the way througl®. also

indicatedhow confusing langage interferedavith hiscomprehensionSome of the wrds
communicated during the interview had torbphrasedo he ould understandFrom
listening, | observed that he had a stuttering pattdinh might have impeded his

reading as well. Nonethelessge of t en asked throughout the
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me anQ2loech mentioned, fAThe hardest part of r
sayings youore not familiar with aupd it sl
theme ofconfusing language/as minedasa factor thaimpeded comprehension.
What Students Feel Will Help Then Become Better Readers

Near the end of each interview session,
someone do to help them as a eaemesecheage or a |
Interesting or engaging text, vocabulary instruction, explaining and providing a rationale
for reading, and explicit teaching strategigth time to practice

Interesting or engaging text The participants shared that thegremotivated
and better raders with text theyvereinterestedr engaged in. Tony respondéat he
liked when hecouldiisee connections jthe]r eal wor | d f r omariad ass di
shared, AA poem makes you feel better. My
Interestingand engagig text seemetb evoke or solicit a response from read€rsaid,
Aithey make me want t o ilfetahrenyd caanrdr yhehoevseer .noe w
par t i gourpabresposses, some of figteditemsr ead f or the day wer
textso It wasobservedhatmediumsread that day, including tertessages, were
referred to ageasyo Seeingext insmallervolumesas with text messages a cell
phone and/or technology innovations enghgaders. This often read medidion text
waspercei ed as fin o.b@Techgpokeicandidiasdypéssionately about his
feelings about text and the reading class.

He said:

Give me something | want to read rather than just tell me what to read.

This class hasndt hel péEhdcdclasgisa o become a



85

waste of time and money. The teacher is helpful, but it seems all about the
lab time where we read and answer questions on the computer. The call
i sndt needed.

Ralph expressed how he wanted to read more exciting and enjoyable books. He

said A domganywho makes the books should be more vivid with their study

and bring their 1 nf Dariusaetalledatimedutinghor e br oad
reading class where he was very engaged. H
came to our ncltahses éhhaelbls. dredtlpdemslikera act or . H e

6radi @ nv ccil casysand deadin alouext with expression motivated
African American malesg thedevelopmental reading claas well.

Vocabulary development instruction The lnguagend wods withintext may
impede both comprehension and motivation to ré&xd.ech mentioned that one of the
hardest part of reading was when he came across words he did nofTomgw.
mentioned that hidevelopmental e a d i n g ched vacabsilaryiworelsa[thhehag
seen n ot her books. o0 He informed that the vo
taught in isolationbut in contex by his instructor. It appearddat vocabulary
instruction, in general, may be a solutioretthancenotivation for reades.

Explaining and providing a rationale for reading. A common subtheme in the
study was that the instructor, fiwhen [ he]
Qt o o0 c c urshelgieeyya a ee@sonito lookserh hi ng up. 0o ASehHe | at
explain what we haveQta sda.od d, Jamesdte®lqa cbcyo rsd
said it helps when fAteacher s Whentepaprseover v

of a reading selection is explained and a rationale is provideddbrdading, as Tony
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said fAthe instruct or omnakile He indntiomed how was heéni N g o &
abletdisee connections in real world from cl ac
A Tmnal a oriexplicibteaching strategieswith time to practice. Tony said
henededt o knowt fapnwl abe, fteachohg on this octutreel,Meny 0 | f
saild,woiul d be able to brainstor@uentiohednk of
howhewouldb@a bl e t o passmdrhee kresw!l eadchgle di.gietHe ad
camet o having an instructor , xfldinortawexglan | i ke
t o samcesayokay, ead t hi sQ.desira Skdlsnthatwauld gtach thenhow
to readQ expressethisi nt er est of wanhed cwleatnsdreiit r ans | at
positive things for my |ife.o
John Smith said, Readi nwhemwmeeadslwod sy and
storiesand al ked about t hem f ithastheteachermude ont i nued
talkedabout it and revieeddifferent skills forthemda pr act i c e. He said
was easy because we did some group reading
assessment, John Smith said:
Il li ke that we took a fake exam and got
take the real one after she teashmore stuff. Taking the fake tests make
me want to do betteréreading short stor
do better and move forward in life.
With the desire of wanting time to practice with texts, Dawished he could have had
the practice usindnis native language in schools. He said:
| used to speak Polynesian. My mom is African American. My dad is

African American andHawaiianPacific. | wish | had a way in school to
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keep my old talk. |l used to speak Poly
it now.

While appreciation was expressed in learning the second language (Engdish), t

desire to preserve and practice the use of native language was included as a factor

to help students become better readEngre is a large body of research that

supportdranslation as a means to build student understandings of language.

These increased understandings are an important lever for improving reading

comprehension (Brisk & Proctor, 2012; Palinscar, Symons, & Schleppegrell,

April 2013). Translation allows stedts to use their native language, facilitate

transferof those skills, allowing theno make mental connections to what is

known, which Williams and Snipper (1990)dailows for enhanced retention of

new information. Increased metalinguistic awareiigasonological,

morphological, semantic, and lexigals also associated with increased reading

achievemen{Goodwin, Gilber, and Cho, 201L3Brisk and Proctor (2012) found

that majority of the skills English Learners needed to master the new Common

CoreState English Language Arts Standangdsefi hi ghl y met al i ngui sti c

nature; that is, they require students to be particularly attention to the features and

use of | angluhigse or g e arlclh7 )i.nf or med t hat st uc

their native langage along with the second language, in this case English, gnable

them to transfer reading skidsd makeconnections to what is knowihey,

then, areequipped to master standardguiring theuse of languagw interpret

items that are extremely metajjuistic in nature.
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St udent s ns: Wieat BeirgdMiotivaited Can Do/
Qualities of Effective Readers
A final theme illuminatedhss t udent s perceptions of whe
readcoulddoQ.decl ared that when vy o Raricipardscshafey ou g a
how they were motivated by family afriends;they also referenced having the ability to
motivate othershemselveasreadersl o hn  Smi t h s a s mdagazifieRda i ng s
big impact on me becaudegot me where | am today; antebrned a lot about sports and
all t he s pherexpessedghatdealdvezsling. thee quotes from the
magazines and e i s] thenr wathh asher young bucks so they can become something
bi g s o omyksaid/ | wibuld probably read awholelotmee t han | do now
had thought about the idea of being a role moBaltiusknewthathis improved reading
skills could make him a greater role model. He shared:
| failed two grades. Teacher said, #AbDud
dropout, uDHR service gave me a chance to pr
good in there. [I] skipped two gradestd"82 passed al | except R
part. | was focused on all the hard stuff; but failed the easy. Others cheated
of f me and t hey p asgesMom [atthiattirde]tdasedt f e el b
meél was out to prove O0em wrong! o
Ideas were shared and expressed by the participantotiidbe consolidated
into this statementd, fAWhen you read you gain knowl ed
i mportant [thingétthlae ©und@omtbhaeglyiyog ogf . 0

giving an example of what could occur when and if an individual is motivated,
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ALIi ke big words. | dondt wunderstand a | ot
reading to understand. Sodrcget a better understangin 0

Teacher Participants

Teacher Participant Demographic Table
Pseudonym | Title Highest Teacher Status
Degree
Beth RDG Ma s t € Retired k12 Teacher
Teacher| Degree
Freda RDG Ed. 8 Years of Teaching Experience in
Teacher| Specialist| Elementary and Middle ool
Nancy RDG Ma s t € Retired k12 Teacher
Teacher| Degree

Table 4.2

The paragraphs beloprovide a synopsis of each of the teacher participants. The
following descriptors were derived of field notes from observations at the schools.
Beth

Bethwaspassionat@aboutmaking sure that her students heard and understeod
in the classroom. She walkadound the classroom, up and down the rows, gently
tapping on the shoulders of students astabhght Shedid not appear to bmakerandom
tapsor conversations with students; eachtoseemed o have a purposeéal
she saying Al care about you. Hang in her
constantly remindethem that theyfican do it She addegbkes and humato her daily
lessons andpportunities for questions after each sectiotheftext before moving on.
She wa great at clarifying questions, making students think about thgstkiheywere
not sure of. After providinglarity, sheendedc onver sat i on ewhdtyoy fANow
now know that you didnodot bwasagreatway a bavirgs k e d

students orally express their thinking and learningardvidedan opportunity to further
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clarify, if neededAn educatorpositioned ashe researcher ithis study | wrote in ny
journal a memo toecall thismethodwhen asking my own students questions in class.
Freda

Freda was keen imonitoring the progressf all of her students. This was
observedhrough her interactions with students in classroosoles and the monitoring
of lessons shfacilitatedin the technology lab. | notice that aftavery class when
students completeah activityon the computerFredavasquick toreview the
scores/data from tHesson. kawher not only making notes in hgradebook, but
adding sticky notes to offer explanations of scores and next steps for instruction. One
stickyn ot e r kGodack andréview main idea® &¥ked Imer to explain the
note, she informed that if any of her studentslebelow 70, Be offeeda mintlesson
before the next class meeting. Studeveseinvited to come 30 minutes before class to

have skKls and strategies retaughbéfore beginning a new lessorreda informed that

she offeredhis tutoring as a courtesy, freeof adpag , because fl just wa
students to get it!o
Nancy

Nancydidnot wuse any of the | ab time reading

involvement in the lab extensiavasan avenue in which shreodeledhigh expectations
for students. She offeredcolléborative approachf accountabilityduring the learning
procesdy perusing the aisles of computers. She informed thatidhieis to make sure
all the technological equipmewasworking and that students carefully read each item,
answeringaccordingly She informed that at the beginning of the year, some students

rushed through the lab and scored poorly. Her presence offered accountability and a
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reminder that she wanted them to do their personal best. | noticed that when one student
lookedupathes he smil ed and said, Al &6m proud of
the student was getting a bithausted fromeadingthe text on the computer monitor
However, after she satlosewords of encouragement, the student smiled back, rolled
hishead ad shoulders backwards in a stretching manner, and continued the online
reading checkpoint with a smile on his fades | watched Nancy that day, one of the
statements | wr oThe gdesto simow thata littte eredurageraestchnd i
go a log wayo

Teacher s back gllowedeadh sf thamnmtdfferiheit indieidual
perceptions of t u d eeadingsniotivationBeth was Caucasian, while Freda and Nancy
were African AmericanAll of the teacher participants understood the importafice
equity and excellence in education. Thiscussedtudent expectations within their
classrooms and talked on the i mportance of
in their academia and personal lives. They created opportunities for coliabaevahin
classroom settings and promoted relationship building. Their personal passions for
excellence all owed them to monitor student
accountability of learning experiences. Each of the teachers beltevad their
responsibility that students were motivated drat theyexcelled in Reading. They
understood the complexity of the work they were doing. Their actions held students to
high expectations; and they made it a practice to monitor those expestatio

Teachers in the studhad faith, or believed in the successthair students. Each
of themrepeatedI|ystated their higlhopes and expectatianBhey modeled positive

behaviors and outlooks towards reading along with the expected attitudes from the
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students. All thregeacher participants in this stuthught with a sense of urgency that

was filled with compassion, love, and respect of each individual student.

Teacher Themes

The themes and subthemes presented in this section of theveetierived

from the analysis of teacher data as referenced in the data protocol (Appendix B). Their

perceptions fostered four major themiglgitivators to Read, Factors That Impede

Motivation, Ways Students Can Become Better Readers, and Qualities of an Effective

Reading Teache(Appendix B)

TeacherThemes and Subthemes

Motivators to

Factors that

Read Impede
Motivation
Role Models Role Models |
* Family * Family
« Community « Community
* Teachers * Teachers
» Media/Imaging » Media/Imaging

Ways Students
Can Become
Better Readers

S

Faith/Belief

High Expectation

Trust /Take Risks

Reading Teache

Quialities of an
Effective

e
Read, Read, and
Read (Text they

enjoy!)

L] « Challenge and
apply strategies
to wide variety
of text

- Love

Relativity and
Relevance

Promote
academic
success/High
Expectations

N/

Build confidence

~1and coIIaboration|

=

Figure4.2
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Teacher Perceptions of What Motivates Readingnd Factors That Impeded
Motivation
Reading motivators f rwemprimdilebazecomc her so6 p
st ud e ravios, @artidpation in classand retention of knowledge from classm
assessments. From the teachstudentdlispfayed cepti on
positive reactioatowardsReadingto create a passion or desire to learn. This behavior,
coupledwith the ongoing scaffolding, facilitated the learning process. Finally, the
teachers viewed their teaching and student
motivating students to read.hey communicatechat family, communityandteachers
served as rel models motivating students to read. According to them, students were
motivated by the media as walaving love, high expectations and building confidence
were a few things they believed made them effective. The need todeermd
meaningful and devant,providing students with applicatiorisey could relate to were
demonstrated in their practiceseachersn the studyidentified thathe same things that
motivated students to read were the same as those things thaétithéerto read
Students BecomingBetter Readersand Qualities of an Effective Teacher
Teachereommunicatedhatif students believed in theselves, had trust and faith
within to takerisks, and read a wide variety of text thaywould become better
readers. The educatdtsewthatthese factorsvere motivators for students to read.
Beth told her students how mushe loved theater. She informed them of her experience
intheaterandlocgd | ay s . The students enjoyed the r
broughtintoclassSh e s a i djustlavs thesgjearash f  t Toexfallowing

paragraphs provideoreinsightintot e a c practices a observed during the study.
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Teacher Practices

The teachersd commitments to equity and
thatthey could transform individual€Educatorkvi el d bel i ef s that perp:e
k nowl é.deg2@0@ and their actions demonstrated this commitment. With
courageous conversations as a starting point, the candid expressionsamtidgy
diigences eer ed conditions that made achi evemen
actions were deeply rooted in conversation and collaboration with her students. She
created a organic accountabilitgystem. 8idents wereesponsible for certain tasks and
fordel i vering outcomes of excellence. Beth s
going to get through this. ltdos all going
more than an evaluative based on grades; it was one that established expectations for
behavior and stamina. At the Central campus of the Community College, Beth created a
culture where expectations were clear. More importantly; the accountability came from
within as each students held themselves accountable for student achievement. €he them
gathered at the Central Community College sites was the collaboration between the
teachers and students. This led to the continuation of conversations held about beliefs,
practice, and expectations.

At the Southern Campus, Freda had a different styheoofitoring and
accountability for student achievement. The common theme at this site was evident as
Freda and Nancy demanded excellence at all
Both continuouslyexpressed hei r expectati onsintenddi t h Fr eda
monitoring of instructioni both in the classroom and tbemputerdab, conferring with

students and ensuring that their learning aligned to the daily lessons were confiigous.
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educatordeld students accountable. Using this approach, positpeessions of

motivation were apparent. The teachers were committed to ensuring that students
received higlquality educational experiences. They did not accept excuses and did
whatever it took to help students get on board, even by offering tutorindeoatlass

hours. The use of a rigorous and relevant framework helped them accomplish their goals
and objectives.

All three teachers, at the central and southern site, were grounded in their
commitment to holding stakeholders accountable. Althoughttisests were considered
adults, they believed it was the responsibility of all paitie=sachers o¥arious
subjecs/coursesleaders within the institutionto be involved, ensuring thaptimal
student achievement occurred a thommunity College. Wta thethree teachers
challenged the teaching practicedaxfulty of other subjects (nedevelopmental
courses), they showed their appreciation by inviting threas guest speakers toase
therr own personal Bookmts. The leadeof the developmentakading program
understood the complexity aflvancingstudent achievement and felt that everyone
benefitedvhenthe school was successful in doing so. The leadership of the Director of
the Reading along with the dé&g-day practices of highly qualifieddehers included
having conversations with faculty and studerdsnstantly assessing where the school
was in relation to achievemeand establishing learning goals

Teachers at the Community College and their leader, the Director of Reading,
modeled a assion for culturally relevant pedagogy and content deliveach
challenged students and madarhing rigorous and relevant. Alddquality teaching

experiencegprior to becoming a teachigrstructorat the Community College. Because of
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this, targetednstruction came naturaljymaking it effortless to express what they desired

from students whil@alsomotivating and holding them accountabde their own learning.

Cross Case Analysis

Teacher and Student

Themes
| |
ﬂ T |
Motivators to Read Obstacles / Factorg Ideas for Qualities of Effectiv
That Impede Personal Readers/Teacherd
Motivation to Read Improvement

w

Figure 4.3

With the purpose of this study dedicated to exploriog African American

males are motivated to read, there were four themes that emerged from the cross case

analysis of the interviews and artifacts collected: (a) Motivators to Read (b)

Obstacles/Factors That Impede Motivation (c) Ideas for Personal Impeav¢a)

Qualities of Effective Readers/Teachers. A cross case analysis was conducted to denote

similarities and differences among students and teachers regarding their perceptions on

what motivates reading among African American males enrolled in devahkb@me

reading classes. The list of themes and subthemes, déowedtudent and teacher

participants is located in Appendices E and F. The figures within this section of the

paper reflect the similarities and differences using a cross case analyssmative

table is presented in Table34.
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Table 4.3
Motivators Obstacles/Factors Ideas for Personal Qualities of Effective
to Read that Impede Improvement (Readers/ Teachers)
Motivation to Read
Students | Teachers Students | Teachers Students Teachers Students | Teachers
Family Role Boring Family Interesting | Faith/ Belief | Increased Love
Models Text Engaging Know-
Text ledge
Friends Family Big Community | Vocabulary High Motivate Relativity
Words Development| Expectations| Family and
Instruction Members | Relevance
and
Friends
Teachers | Teachers | Confusing| Teachers Explaining Trust/ Take | Become Promote
Language and Providing Risks Successfull academic
a Rationale oraRole | success/
for Reading Model High
Expecta
tions
Television | Community Media/ Translating or Read, Challenge Build
/ Music Imaging Explicit Read, Read| and apply | Confidence
Stars Teaching with| (Textthey | strategies and
Time to enjoy!) to awide | Collabora
Practice variety of tion
text
Nonfiction Media /
Text Imaging
(Status)
The Bible
Online
Media
Keep It or
Me
Interested
Novel
Projects
Praise
Passing
Grade
Money/
Success




98

Motivators to Read

Table 44

Motivators to Read

Students Teachers

Role Models

Keep It or Me Interesteq
Novel Projects

Praise

Similarities. Data fom the two cases (student and teacher participants) revealed
that family, teachers, and media motivated African American males to read. While
student participants disclosed that friends, television and music stars were influential in

their motivation, theéeacher participants shared how Community positively affected

studentsd motivation. Beth said that she
reading class, invited guest speakers into
mo d e | simpgad oh the students was notedwh¢w ah s hared, #fAMy teac
man Cco0me. | enjoyed seeing 6another one o

unders andi ng and | oQther observatioksofthewntiuentesthe @xternal
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factor of commuity hadon reading motivation surfaced when participants were asked
who had the greatest impact on their reading development throughout the years. Ralph
responded that his motherdés friend motivat
specifiedthe t he i ndi vidual was a doctor in the
the friend reading, he addressed how the f
remember when we were in [another town], mom was having a hard time and she
hel ped. ¢ eddhat hehagpd la of respect for someone who had a great career and
could also provide an encouraging word. Overall, students and teachers conceded that
motivation was sparked by a quest to receive passing grades to be successful as those
they have seeim the community, on television, and those thilepk up ta as role
models. Though some were implicitly described, the extrinsic and external factors of
family, friends, community, passing grades, novel projects, and text emerged from both
cases as motators to read.

Online Mediasuch as emails, Facebook, text messagiiadpoo, Internet and
television and music stars were mentioned by the student participacitsuughlin
(2015) s har ed t hat st ud e nfunsodeativeomayefotherhtoexpmessi ¢ c an
theirthinking. She said it increases motivation and be used to $eaumarization as
well as review thoughts ahe specificcontent studiedleachers, within this study,
acknowledged that media motivated their students to read. Beth saftlibagh she
had been teaching Afor quite some time, sh
a tool to teach Reading. o0 She stated that
an opportunity to share a text aloud that related to a coneeyg taught. Sometimes

that concept was Questioning, Main Idea, Summarizing, or Inferring. Beth would have
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thestudentread | oud t he t ext me dessmrgwath texntitht wasbgth n
relevant and engaging for students. The external factansline media and image of
success through the eyes of others were gleaned as similar themes among both cases

(students and teachers) as well.

Differences There were some unique items to the cases that differentiated them.

Students stated that nortfan text and the Bible were motivators. Those themes along
with Keep It or Me Interestedere not gathered from the teacher interviews. Neither
were the motivators of doing novel projects and offering praise that students specified.
Although the theme®raisedid not emerge from the teacher participants, the catalyst
behind it, love, emerged as a qualityaof effective teacher. When sharing ideas for
personal improvementachers aoveyed the importance oéading text that was
enjoyable, relative, anelevant tosustainstuden t s 0 .iTeather&nevs thiswas an
area for personal improvement and distinguished it as a quality of effective teachers.

Obstacles/Factors That Impede Motivation to Read

Table 4.5

Obstacles/Factors That Impede
Motivation to Read

Students Teachers
Boring Text

Big Words

Confusing
Language

e

t

h €
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Similarities. Obstacles or factors perceived to impede African American tnales
motivation to readontrasted greatly. Themere no similarities among the cases,
teachers and students. The differing themes depicting perceptions of what factors or
obstacles i mpede African Ameedapeadhformal esd m
professional development to bring awareness tb sidents and teachers. In other
words, what is perceived to be a barrier or obstacle to reading by teachers may not be to
the African American male himsd[fable 4.9. This finding reveals that there may be
misunderstandings or misinterpretations @fidan American males and his teachers as it
relates to what impedes or hinders motivation.

Differences Obstacles or factors that students perceived to impede their
motivations were boring text, big words, and confusing language. The perceived
hindrance to motivation of teachers were said to be the same things that motivated
African American males: Family, Community, Teachers, and Media/Imaging. Although
Teacherswvere stated as a factor that impedes motivation, the researcher [I] found it
ironic the peceived obstacles of motivation to read depicted by students (boring text, big
words, and confusing language) were are all variables that a teacher can control, or
address in his or her instructidstill, they were not explicitly stated by the teachers.
This finding from the cross case analysis implies that although teachers are aware that
they are the primargnotivatorand nf | uence o f icsucceshindchbdlss acade
theymay not be cognizant or aware that it is the explicit teaching stratigjesed by
themi not otherg are needetbor e medy dAboring text, big word

| a n g ws@sgudeats can grapple with makmganing.
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Ideas for Personal Improvement

Table 4.6

Ideas for Personal Improvement

Students Teachers

Interesting EngagingText

High Expectations

Read, Read, Read
(Text they enjoy!)

Similarities. Ideas for Personal Improvement confirmed that there is a need to
provide students with interesting and engaging text. All three of the teacher participants
said that reading aloud and having enjoyable text was a way to improve shudents
motivation. The students expressed their opinions on this throughout the interviews and
journal responses. Ral ph said, AThe harde
b o r i Pnegiously | referred to some of the candid responses-®&€hwhen he
mentionedhat thedevelopmentaleading class was a waste of time and money. He
retorted, AThis c¢class hasndét hethispvasd me t o
expressed in his farview withthe researcher, whenCe ch r ead fLetters t
Brot her 6 by Hill Har per ,i Soemewrodt & hien rheiasd i jnagu

canbedul | . But this book is very exciting an:t
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C-Techseemed to enjoy reading narratives that contained formats of a friendly letter
within. The2™ questioron the journal entryead:

What happened in class that excited or created a desire for you to read?

How do you feel that individual item caused such motivation today? If

nothing excited or motivated you today, who or what could have made

todayos renaydbleRg mor e
John Smith responded:

We talked about his experience and triegubourselves in his steps. It

made us realize that we too as people can go through struggles and come

out to be dominant people. | was completely motivated.
Discoveringthat ineresting, engagingxt can motivate students to read was affirmed in
CTecho6s transi ti ommtomotivated. PAshesagd GIMoe i mat e
something | want to read rThetdéseerto havielatve j u st
and relevanbptions was communicated.

Differences Among the studentsdé ideas on how
vocabulary development/instruction (b) explaining and providing a rationale for reading
and (c) translating or providing explicit teachivgh time topractice. All of the student
participantgelatedbecoming a betterreadero t eacher sdé i nstructi on
crafted by the teachers related to teacher behaviors. These included (a) have faith [in

students], (b) high expectatio(® trust themand take risks.
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Qualities of Effective Readers/Teachers

Table 4.7

Quialities of Effective
(Readers/ Teachers)

Students Teachers

Relativity and Relevance

Become Successful or Love
a Role Model

Motivate Family Members and Build Confidence and Collaboration
Friends

Similarities. Both teachers and students proddgialities that disclosdtbw to
become mee effective. Students provided ideas of how to become a better reader; and
teachers provided ideas on how to become better teachers of reading. Common themes
were aligned with academic and personal success. Students communicated that effective
readers hee increased knowledge, the ability to challenge and apply a wide variety of
text while serving as role modelable to motivate family and friends by their success.

The teachers delived similar characteristicsh€ysharel that an effective teacher
promotes high academic success by having high expectéBamngs,2005)

Differences A major difference between the characteristics shared under this
theme was the notion &elativity and Relevancé@lthough students did not state it
directly when askeduting the interview, a commonalityasobserved when they

communicated their thoughts on the following: (a) Keep It or Me Interested, (b) Novel
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Projects, and (c) Boring Text®, like many of the studentsatreadThe Watsons Go the

Birmingham recognizedhat Byron often took advantage of his brother rétmalledthe
revenge that Kenny renderdde mentioned that althougamily can performacts of
embarrassmentthe memory of those aatsaybe enjoyed laterOther studentthat read
this text made potis of relevance with the embarsasent of family member&eading
text may beviewed as interesting instealo i bor i ngo i f points of r
connected with student3. h e p a r bdlievadmotivatiorswibuld improve with
Interesting/Engagingext. Thissupports teacher practice of benegativeand relevant

Although stu@nts did not directly state it thar interviews, journal responses
observations during class, the teacherso b
confidence andollaboration makes an effective teacivasv er i f i ed by t he st
responses. James said that his teacher s
communicated thoughtm his awareness of herlevelasfe, A The teacher ren
recadand write about itéjust to know. Sheods
mysel féto sit down, set a goal, and wal k t

Finding from Studentsd Bookprint

An icebreaker where students listaabkprintswas a part of the interview
protowl for this study. Students were to list books that impacted their likes. This is
known as a fAbookprint.o The books could be
elementary, middle, high school or college. Participants could inblooles or medius
from theiradult lives. Any bookhat left an impression upon studec#sising them to

laugh, cry, create change in a person, place or thisdigtad on the formAppendix B.



106

The following table compiles the data retrieved by the studentypdiagapls that

follow explain the findings observed.

Bookprint Data Table 4.8
Student | Book Title | Book Title | Book Title Book Title Most Impactful
Book
Noah | The Three | Little Red MLK: The Bible
Little Pigs | Riding Hood | History of
Civil Rights
Q Bible Crime Sports Different Fitness | The Bible
lllustrated | Magazines
John V is for Beowulf Gone with | Pit and the Sports lllustrated
Smith | Vendetta the Wind Pendulum
James | Chinese Art | The Hunger | Artemis Calligraphy The Death Cure
Lemour Games Foul
Tony Percy Biology Newspaper | Google Adventure and
Jadkson Books Drama Books
Series
Darius | The Catin | Green Eggs | The Bible NA The Bible
the Hat and Ham
C-Mike Goosebumps Sports The Bible God Still Speaks
lllustrated
C Tech | Frankensteir| The Lion, the| Bud, Not Holes The Fallen
Witch and Buddy
theWardrobe
Ralph | Holes Uncle Sam | The Bible A A book about The Heavenly
some Geyser Man
boyslkd ga

Data from the bookprints revealed that African American males were mostly

impacted by the Bible and other inspiratioteadts. Magazines (Sports, Fashion, and

Fitness) and other nonfiction texts including newspaper, media (current and historical

events), calligraphy, and cultural arts motivated students.

Books that fostexdearly literacy skills, those of Dr. Seuss, aanhf tales were also

i ncl

uded.

Cl assi

Ccs

appeared in

student so

areas Biology and Crime. Books thegrea part of a series and those that involved
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action emerged such @oose BumpsThe Hunger Game#rtemis Foul, andThe Percy

Jackson Seriesere noted.

Therewerea plethora of books that motivatéfrican American males to read.

Morrell and DuncasAndrade (2002) informed that all students should interact with
diverse andhallengingextbased on popal and urban cultunmade relevant and

exciting for them. The researchers engaged high school students with literacy activities
connecting to highop culture. Using a wide variety of texts and connecting to multiple
literacies such literacy activitiesan transform both curriculum and pedagogy.

As Tatum (2008) recommendedd see increase in the reading development of
adolescent males, interesting texts that are reflective of theiiilispsaking to them
personally- must be incorporated into the cuuiem by educatorshere are numerous
exampeés of youth using controversiahages to express critical thougirtdidentity.

Some include a poetry performance of New York City teens (Fisher, 2007), tattoos of

Black males from the Midwest (Kirkland, 200@hd rap lyrics from youth in multiethnic
communities within Southern California (Paris, 2009). As Kirklég2@fL1) informed, it

helps whemreadingis perceiveh s an ext ensi on adrthavnanatté s o me
of literature. It isa lens hat requireshe engagement skltknowledge in a broader

spectrumHe said teachers could begin by addressing the following in their classes:

1. What are my studentsd ideologies of rea
books like clothes?

2. Once | under s teadimglideobogiess How ighhl twealk my
teaching of reading to match their beliefs about and understandings of

reading in their lives?
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For teachers of Black male students, answering these two questions can

provide vast opportunities for engaging texts ¢pposed to disengaging

ones). That is, the practice of reading for young Black men is rarely about

reading alone. It is about who they are, what they believe, and who they

want others to see them as. p.206

Researcherds Synthesis

With data from studerdnd teacher interviews and artifafrtsm the study
(bookpr i nt ssreflective jautnal)ttieereseatcher derived atiaual modethat
explainshow African American maleare motivatedo read. Motivationis described as
that which creates a desto do a certain thing (read, in this study). The researcher
believes that an individuals is motivated at all times. Motivation is ongoing. Itis a cycle.
After beginning an activity, an individual goes through seva&ededefore choosing to
staghate or bring closure to it. Once this choice is made, he or she has the option to
revisit, extend, or develop aew plan. The researcher [I] definials as The Motivation

Cycle.lt is presented and explained in the figure and paragtaph$ollow.



The Motivation Cycle

Beginning

(Choice)

Revisit,

Complete, or
Develop New
Plan

(Choice)

Stagnation or
Closure

(Choice)

Emotion
(Choice)

Revisit,

Extend, or
Develop New
Plan

(Choice)

Thestageof The Motivation Cyclare:

1. Beginning(Choice)

2. Emotion (Choice)

3. Stimuli or Barrier

4. Make Adjustments (Choice)

5. Revisit Extend, or Develop New Plg@hoice)
6. Emotion (Choice)

7. Stagnation or ClosurgChoice)

8. Revisit Completeor Develop New PlafChoice)
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Figure 4.4
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Using the cental theme of this study, motivation to read, the syebeplained here

1. Beginning All student participats communicated that they began theit X
journeywith a desire to read. They were motivated when they entered their first
year of schooling and upon enrolling in the developmental reattisg They
had a choicéo move forward, putting forth effotbward the activity or task at
hand omot put forth effort

2. Emotion. Once enrolled, they experienced an emotion. For some it was
excitement. Others were a bit nervous, but eager to embark upon what the class
had to offer. They had a choice on the enmtiisplayed based on their personal
perceptions of the new activity (clasgsyaiting them

3. Stimuli or Barrier. Throughout the time they were enrolled in school and the
developmental reading course, there were many intrinsic and extrinsic things and
peopk that motivated them. There were also internal and external barrier that
affected them as well.hese stimuli and barriers were not sought after. They
were not chosen by the students, but surfaced in tirhese stimuli and barriers
influenced the st n t s 6 intermali stumeili, that prothem into actionSuch
stimuli and barriers may arise at any point within the motivation cycle as denoted
by the arrows in th€igure 4.3

4. Make Adjustments. All of the participarttadthe optionto make adjustments
once faced wth stimuli or barriers. These adjustments related to their personal
lives. Some included modificatioms attitudes, perceptions, schedules, and daily

routines.
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5. Reuvisit, Extend, or Develop New Plan (ChoicEfe option chosen by students to
make adjustments resulted in their decisions to revisit the fundamentals goals of
theactivity, class orschoo] their decision to extend the activity or assignment at
hand, or their decision to develop a new p&malternative option other thahe
present activity, class, achoolenrolled in.

6. Emotion (Choice) The student sod dependisgonthes evoke
choice made (revisit, extend, or develop new plan), emotions ranged from
optimism and hope to skepticism and f8dre choice of emotioat this phase
depends on the stimuli and/or barriers present.

7. Stagnation or ClosureWhen emotions surface based stimuli and barriers and
the decision made (revisit, exterm,develop new planjhe student either
remained stagnant in the classr@@éved as unmotivated by teachers) lbose to
bring closure, drop oudf the activity, class, or school.

8. Revisit, Complete, or Develop New Plabpon doing so, students continue
through the cycle and ultimately decide through the course of timeyitidsre
to revisit the original plan, complete it at this point, or develop a new plan
altogether. Once students meakis choice, or decision, tipeocess continues

based on the new task, activity,assignment endeavored upon.

Summary
This chapter mvided findingsof student and teachperceptions of what
motivatedreadingin African American malstudentsnrolled indevdopmental reading

classes. Thexperiencesnay besimilar to those of teachers and learners ihZXKsettings.



112

From the studerjpburnal entries anthterviews, four major themes emerged: (a)

Motivators to Read, (b) Obstacles That Impede Motivation, (c) What Students Feel Will
Help Them Become Better Readers, and (d) What Being a Better Reader CoktdrDo.

the teacher participanisterviews, four major themes also emergeq:\otivators to

Read, (b Factorghat Impede Motivation (c) Ways Students Can Become Better Readers
and (d) Qualities of an Effective Reading Teacldirof the participants conveyed
commitment to teaching drlearning, as noted in the thick, rich descriptiditeese were
helpful in observing the themes that emerged from the cross case analysis of data
collected from students and teachajsMotivators to Read (b) Obstacles/Factors That
Impede Motivation (c)deas on Personal Improvement @l)alities ofEffective
Readers/Teacher@s mentioned previously, the cross case analysis was conducted to
denote similarities and differences among students and teachers regarding their
perceptions on what motivates reaglamong African American males enrolled in
developmentareading classe®8 s ummary of findings from t he
interviews were includeth thischapter as welllt featured book titles, texts, frothe

textual lineage of the Africanrerican males in this studyhe final section of Chapter

4 provided a synthesis of findings from the data collectediasdefined and namelly

the researcher 8he Motivation CycleChapter 5 will elaborate on the major findings

and highlight implicabns for future research related to African American males and

Reading.
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CHAPTER 5
Discussion
The research study was designed to explore reading motivators afnimag
American males enrolled in developmental reading cla$éesdiscussion in this chter
is a result of classroom observations, int
journal entriesand bookprints
Summary of Major Findings
The purpose of this qualitative ggwas to explore what motivatesading in

African American males ealled in developmental reading classes at a central Alabama
Community College. Because few studeasmined what motivatezbllegiate students
who werenot proficient inreading to read, this study addedhe limited body of
research and projected tivarginalized voices of African American males.
Central Research Question

Ref ecti ng on t heowamAfrican Americgruneaked enrolled,in i
developmental reading classestivatedtorea@d6 |t was found that f
online media, inteesting text and teachers, projects, experiences from the real world,
explicit teaching strategies with a rationale and a focus on vocabulary and language
development motivateAfrican Americansenrolled in developmental reading clastes
read.

Thepereived motivational factors created a passion or desire for students to read. It
allowed them to put additional effort in completing various reading assignments and
projects while also giving them inspiration to explore other mediums of text. The

instrudor/teacher and family played a profound role in shgphe perceptions that
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affectedst udent s6 mot i vat iThiefindingwasdscosetbdmost c r ea d i
two decadesgo byCuyjet(1997 when inan effort to help African American men
succeed in dtege,henoted

Positive classroom experiences are critical to successful inclusion of

African American men in the campus community. Factdtgtionships

areknown to have a critical effect on whether blackle students are

marginalizedor embraced ithe college environmenthe goal is to

develop and use classroom teaclstrgtegies that allow adtudents a

place where they casafely express their personal experiencesnaxa

differences among students from varidaskgrounds and social strata,

ard explore the particular issuegdevant to their own cultural identéyin

short, a arturing place for all studenis general and black men in

particular (p. 94)
Tony, though in development reading classes fdf ge@r, was confident because
hewassupported by parents and a teacher who cared and exhibited a love of
reading. Teachersd and parentsodo influences
st ude nidentdy as eréadler.

It appeared that friends spatidnederaf,t udent s
family, teachers, and friends greatly i mpa
community also played a vital role in motivaiAfrican Americans to read.he Bible
emerged as a subtheme intiaators for reading. tBdentsveremotivated o read by
making connections with realord events, engaginn text and media that theyere

interested in, and surrounding themselves around people and role models that further
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encourage them to readlt appears thaetchers, family, community, and ni@enake a
difference. They have the ability to motivate students internally and externally. On the
contrary, they may hinder motivation.
This study revealed that themereseveral things that motivater creatd a desire
for African Americanmales to red including, but not limited to: family, people,
nonfiction text, the Bible, online media, interesting text or teaching style, and the
completion of novel projectst Wasdiscovered that the obstacles that detdior
hinderedmotivationwerefi b i g mboringdtexto and confusing language. | gleaned
from the participants that interesting and engaging text along with vocabulary instruction,
clear explanations and rationales for reading, and explicit teaching straté@bies
translations includedould foster better readesickeown, Crosson, Artz, Sandora, and
Beck (2013) expanded studentsd vocabul ary
They said, fAOur data suggest that asking s
outside of school appearsteb a way to enrich word | earnin
American males said online media motivated them to read, using this dpprvdaach
academic vocabularyald be effective. The researchers said:
Even though the words students were learning amdeata words, they
easily were able to find them on television, on the radio, in novels, at the
movies, and in a wide variety of other media. It became a motivating
challenge to see just where they might discover the next word. (p. 52)
After noticing thethings that motivated African American males to réaghthered
insight on African Amer ionwahatba&ng mdtieagdkto st uden

read could do. These detections included increased knowledge, the ability to motivate
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family and friendsand the idea that they would become successful and perhaps even a
role nodel. A final thought on what wasarned is that through the use of member
checking on August 1, 2014, participants were in 100% agreement with the codes and
themes that emerged fraims qualitative studyThese themes, subthemes and codes
reflect the internal/intrinsic facto(®eci, 1971 and 1975; Deci & Ryan 1985)
external/extrinsic factordeci,1971; Lepper, Green, & Nisbett, 1973; Petri ,198a)
acquired needthat can beythesized together to captwdat motivatedifrican

American males enrolled in developmental reading classes toAeagdired needs
(McClelland and Burnham, 1976urfaced as participangxpressed that they were
motivated based on achievement, affiba, and power through wealth and promotional
status. Theeneeds adjusted their behaviorstoréad. udent sé moti vati on
through internal/intrinsic factors, external/ extrinsic factors, acquired needs and a host of
primary and secondary influees{based on perceptionspAll of these factors prodded

them into action (Hull, 1973). They were the drive behind their motivation.

Figure 5.1

Motivation (Drive)
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Sub- Questions

Question 1.Whatextrinsic factorslo African American maleperceive
motivates thento read The extrinsic factors of praise from people (family, frignd
teacherscommunityleaders, including television and movie stavere motivational
factors. The idea of gttinga passing grade on completed assignments and coursework
served as motiven. During his interviewQ me nt i o n erdakefiriore meneyt t o
Y earningfor external rewards in the form gfades andhoney was seen as a motivation
to read Reading to receive recognition of success by monetary gain, positive evaluations
from teaders, or the desire to outperform other students was due to an external goal or
requirement, are all extrinsic types of motivation. In contrast to intrinsic motivation,
extrinsic motivation comes from an external source such as rewets,1971; Lepper,
Green, & Nisbett, 1973; Petri ,199¥ang & Guthrie, 2004

Question 2Whatintrinsic factorsdo African American maleperceive motivates
themto read? Other intrinsic motrators were gratificationgleaned from
interesting/engaging texts, vocabulary developnamcomprehension due to explicit teaching
thatproviding a purpose and rationale for learniflge students knew that being a proficient
reader could give them tladility to motivate others (family and friends), positioning titem
serve asole modeldor their own friends and familjMany of the participants (Mike,
Darius, John Smith, Q, and Tony) valued this. The intrinsic motivation came from their
interestbeliefs and value of reading for its own saReaders with high intrinsic
motivation were said tachieve higher levels of conceptual understanding of text and
weremore interested in thextread Benware & Deci, 198/ Intrinsic motivation has
been linked with mastery of a learning gdalvas found to be positively correlated with

students6é grades i n scho GottfriedN885Llemperr es on

S


http://jdsde.oxfordjournals.org/content/15/2/120.long#ref-42
http://jdsde.oxfordjournals.org/content/15/2/120.long#ref-8
http://jdsde.oxfordjournals.org/content/15/2/120.long#ref-16
http://jdsde.oxfordjournals.org/content/15/2/120.long#ref-27
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Corpus & lyengar, 2005 Wiggan(2008) found that African American students who
spent their timavorking to attain academic goals such as academic scholarship or a
competitive GPA achieved great school sucdestatingto academic achievement,
Estell and Perdue (2013) informed that behavioral engagement is interrelated with
emotional and cognitive gagement. All of these relate to intrinsic motivation.

Question 3. How doexternal factors (family, friends, and communityptivate
African American males to increase their reading profici@mgople such as friends,
teachers, pastors, community leajemnd television stars motivated African Americans
to read. Thesmdividualswere listed as extrinsic motivators based on tlagsp, or
positive affirmationghey deliveed Praisegiven by these individualmadestudents
want to read mor@Vhen teacheroffered praise and opportunities to do other projects
(novel studies), it was seen as a reward in completing aRaskonsibility and
ownership of the learning occurred,igdid with Q. Studentsvere more motivated to
complete projects or do novelsdies to get a passing grade and complete the course.
The completion of the course was not only desired to inceedse d lkenowledge, but
to advancencome and status as wellThe African American males this study
disclosednformation on what aald develop them intbetter eaders.These factors
were listed in detail in Chapter 4.

A range of text motivatedfrican American maleto read as well. Such text
included online medithat involved people they viewed as role models. The Holy Bible
wasa text that most of the participants referenced as an external motivational factor. The
desie to readnore proficientlyasobservedy their parents and ministers, increased

motivation as well.


http://jdsde.oxfordjournals.org/content/15/2/120.long#ref-27

119

Question 4.How dointernal factors (joy of learning, persal satisfaction, self
confidencg motivate African American males to increase their reading proficiEhlog
joy of learning angbersonal sasfactiongaveAfrican American males confidenae
themselve$ not just as readers, but also individudlsetea c her s 6 hi gh expec
increasedheir seltesteem andavethem a desire to take risks and reaore Kincaid
(2010) asserted that teacher expectations are critically important in the development of
positive sefimages in African American students.

Question 5.What do instructors/teachers perceive motivates African American
males to readPhe teachers (instructors) in this study disclosed that role models and
ideds createdrom the medianotivatedAfrican American maleto read. These roles
modelsrangel from a variety of individuals: family, community membeasd teachers.

In contrast to these individuals being ones that could motivate African American males to
read, the developmental reading instructors felt that the same individuals coutd be th
catalyst or explanation as to whgmestudents lack motivatioBoles (2007) suggested
that media distortions endorse the following outcomes: (1) a desire for instantaneous
financial gratification, and (2) the devaluation of attainable role modelssirveo
influence. These conclusions were said to perpetuate cultural inequities within the
African American community. If media images emphasize misplaced values, negative
messages and perceptions are released on behalf of African youth, specifically males
More attention is needed on pog#j encouraging environment$his iscritical so that
individuals are able to glean wise counsel and guidance fromdeasenstrating such
attributes, including teachers and parents. When teachers and parentsatelldeyr

learn from the other and enhance student performance (Cartledge et al, 2009).
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Through positive role models, African American males can learn how to contest
the negative iIimages that the media portray
of the African American male.

The instructors/teachessid if students kneWwow to become better readers that
it would motivae them. Aong with positive role modelgxplicit teachiig and modeling
is neededWhile not specifically sharing that such égj teaching was neededdchers
in this studyidentifiedteachersas motivation fostudents as well.
Overall Significance

While addressing the central phenomenon, reading motivators of African
American males enrolled in developmentaldiag classesthe indings offered
practitioners in the field added insight of fearnedbehaviors of motivationt was
mentioned thakK-12 students are encouraged by parents, teachers, andtothers
enrolled in school. &ticipantsof this study, community cadige stdents, did not have to
beinfluenced by othersviotivationalefforts that existed upon previous schoolingl(®)
need tasupplemenwith findings of this study, extendingintot udent s6 communi
college experience.

Upon doing so, @legiate facultyalong with administrators and teachers within
the K-12 school settings will have access to pertinent strategies to prepare students for
college, employment, and to become productive members of sotieityestablishes
continuity of motivational effortfrom entry into Kindergarten throughout the post
secondary settindt benefitsAfrican American males by giving them the necessary skills
they need in order to reach their full potential of becoming proficient in readuhg

functionalin their literacybased homes and jobs. Because the acquisition of literacy
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skills is essential to individuals afl ethnicities, knowingvhatmotivates reading among
African American males enrolled in developmental classes could serve as a gateway to
intervention especidl as the motivators to read are utilized. Moreover, it would provide
school leaders, those in X2 and possecondary institutions, with a blueprint for
culturally relevant instructional reading practices; graduating students who will be
college and careeeady. Realizingpowthey are motivated, in turn, will offer knowledge
thatcan be generalized as the motivatgigen by African Anerican malesare
presented Informationcouldbe shareadontinuouslyat local professional development
opportunities wthin the localschool districsand Community College. Otherk2
schools, districts, and even pagicondary institutions may use the findings for
curriculum development and teacher preparatory courses.

Although this study was a case study focusing oragginalized group, the
contributions in the field of education could be applied todewelopmentaleader.
Schools and institutions of higher learning may implement these findings to increase the
desire to read, possibly yielding more educated, progucitizens. Surrounding
churches may harness the findings to network with various schools to influence
motivation for reading since the Bible was found to be influential within the study. The
finding that the choice inspirational literature providediwation for reading may serve
as an argument that prayer be implemented back into samolsg Christian believers.
Participants viewed he Bi bl e as a fiHolyo and Anonfict
and acquirdnope formost of their needs. Christia believe that the 66 books within the
bible are accurate accounts of history inspired through the creation of the world along

with the birth, death, and resurrection of Jesus Christ, the son of God, whom is
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considered the Savior. Because Christiarelselis hold this faith, this text was coded as
nonfiction in genre. For generations within the African American cultuligjoe has
appeared as a coriséone through whitinspiration and revelations ftrings in life
could be found Attending church waifound to benefit adolescents by providing them
community support (Saggio and Rendon, 2004; Mello and Warren, 2008). It was also
linked to positive motivation and academic achievement (Walker and Dixon, 2002).
Byfield (2008) studied a group of acadentiigauccessful college students and
discovered that most were spiritual and expressed that their beliefs helped them persevere
and cope in ways that influenced their achievementfifideng among African
American malesas those within this studgorrelaed to the theoretical frameworks
acquired needanddrive.

Overall, reading Aincreases knowl edgeo
reading this study, societyincluding employer$ may be instrumental in developing
more sucessful, productive individals.

Implications for Educational Teachers andLeaders

Reflecting on the poenh Am Here there is a need to recall that Lessen (2010)
said, Alf the characters do not resonate w
different culture, religion, éhic group, or gender, there still can be touch points between
ot her aspects of t IReadesstbring tp boaks tteir baekgrdued s 0 ( p
knowledge. Withirthatbackground knowledge is a lineage of booksséread and
those heard. @kprints, or textual lineagesyestudensdhoused topics that motivated
themt o r ead. They ar e At ouTbefindngsifronttlisdo i nt o a

study provie touch points that educators coulske to increase reading motivation among
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African Ameiicans.Some of those touch points that educators may connect with African
American male students askaredbelow.
Praise, Love, and Care

It is noteworthythat African American males said they were motivated by praise.
Dweck (2006) informed that praisenja i dent i fi ed motivatijon] ba
rather than intelligenceanr ai se st udent s Ghisassignificant e ment | ev
because, in the study, teachers acknowledged that they [teachers] are obstacles that can
impede motivation.Kunjufu (2002) discussed how critical it is that strong relationships
are built to make learning productive and fun. Imgerativethat educators demonstrate
love, care, andppreciatiorfor students and the unique deposits they contribute to the
learning proess.By rendering affirmations to students, educators have the power to mold

students into optimal achievefSuthrie (2010) encouraged educators to:

Praise childrends success. Kids will su
them, and they lovetoheamtt t hey ére doing it well K, a
not hear it enough. And praise is best

an outstanding sentence that you just r
the kind of thing children can benefit from. And so prassespecially
valuable. (p. 2)
The research revealed thaveis a characteristic of an effective teach&fears
ago, Singleton (@06) revealed that teaaiseshould maintaifoving, caring relationships
with studentsTheymust care for and about theiudents. He said this is the initial step
in creating a culture and environment that demonstth&ssfort requiredo become

successfulEducational leaders should do the saByedoing so, they establish key
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relationships and build a positive rapporbiingh trust, empathy, and respect for those
under their leadership [teachers and students] (Ashton & Duncan, 2012)

In this studyteachers and students expressed that high expectations are ways to
become effective readesind teacher Teachers must belie in their students. If not,
they will have difficulty believing in themselves. For nearly 30 years, the research has
pointed out that many African American students respond positively to high expectations
and interadbns between student to studentdteacher to student (Kuykendall, 1992).
Kuykendall (1992) emphasized that teachers must speak in a loving, firm voice,
demonstrate equity and fairness withstilldentsincorporate humor with the class, and
develop a rapport with students (p. 63). Istudy, Ralph was glad that he had the
same teacher for English as he did -for Rea
Mi ke expressed that his teacher was fivery
and interestingéshe muankdeesr sittanfdund aHids eraessy o
the high expectations his teacher set for
She makes it fun. Thi s anidtedsheemsone ohhise my f
favorites

There is a need for edators to demonstrate equity and fairness with all students
as Kuykendall (1992) expresseédrican Americanmales have been the victims of
extreme racism for generations in the UniBdtes. African American male students
today are still engaging iifficult journeys produced by stereotypes and acts of racism.
It is important that educators consider the consequences that African American males
endure when events occur (i.e. murders by police officers, killing of African Americans

in a Charleston, SoutBarolina church, etc.) because they have a direct impact on their
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motivation to learnRacial profiling where people of brown skin are being suspected as

criminalsoccus today.African American male face incidences of racial profilinghen
they are gatbredwith friends in neighborho@hndwhenwalking down streetor into
stores. These acts of racial profiihgvea negati ve | mpact on
excel particularlyin theclassroomlt is critical that educatorsraise love, and care fo
all studentsincluding African American maleslamal Cook$2007)said in a interview,
AWhat the students say they want i s a
Provide the Best Teachers and Resirces

Lubienski (2007) supports the natithat developmentatudents rguire the best
of teachers with quality instructional resourcesal class sizes, and guidance (loie)
move in the right directiorilThey also must be equipped with a more meaningful

understanding of skills and concepts to develop them in depth. $aofets do not

stud

t eac

have the necessary instruction to prepare students, including African American males, to

reach levels of proficiencyA change is needed in the behaviors and attitudes of teachers

(Smith, 2005; Walker, 2007). It was said that the staaeters thinkthere is something
wrong with students from singjearent households. Notions that they areskt (Hale,
2001) need to beradicated Havinglow expectationgnd negativémpressions of these
studentsaandAfrican American malswill minimize the opportunitieshe has to reach his
full potential TalbertJohnson (2005) informed that the solutiorhelping a child
achieve high goalsan be found ithe quality of schoglthe curriculunstudied and the

teacher who instructs them. The curricujwhhigh standards, must be relevant to

studentsod cultures and t he phNiets(?0E2rsaid ves t h

teachers need to learn about their students. She said the best educators know that
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teaching is not about imparting knowledgdy, but about forming learning communities
where students become teaches and teachers become students.

Within Chapter 1 of this studyFigure 1.1showed that 62% teachers reported
thattheir institutions of higher learning did not prepard e m frro dim lraesal i t i e
(Levine, 2006).Meece and Wi ngate (20 1itothwhigerartddi oned,
African American students have spent their school years in an educationahgettat is

Tea

=]

racially homogenous. Hal ey and Ni et o ( 262 dbpportunidies tod ,
witness diversity respisive practices. By closely and opeekamining evidence on
student performance, schools can identify heas who are more effective thatiners
with students of diverse backgroundp. 70). Jamal Cooks (200ffered diverse ways
teachers can vi eiwradyis angverda or nonverbbéformefi d, i
effective communication for a particular discourse community. fdnat can be through
music, poetry, spoken word, reading, writing, communication,nessaging, emailifig
all those are effective forms of communica
a value to different types of I|literacy, ba
culturallyrelevant instructional practices are pertinentunegl, and needed to increase
the reading proficiency of African American malesspecially those enrolled in
developmental reading classes.
Embrace Culturally Responsive Teaching

Culturally responsive teaching offers a way to best support diverselgdm
looking at where students are empowered emotionally, intellectually, politically and
socially using cultural referesito instill knowledge, attitude, and skills (LadsBillings,

2009).There arestrategies teachers and educational leaders camthglt exhibit
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culturally relevant practices that move them beyond celebrating only on holidays. Gay

(2010) said teachers must learn cultures represented in classrooms so that they may

translate gained knowledge into deliberately planned instructiorecad@ prior to this,

Gay (2000) described ways teachers may be culturally relevant and responsive in their

teaching:

T

Culturally responsive teaching acknowledges the legitimacy of the cultural
heritages of different ethnic groups, both as legacies that aiffe st ude nt s 6
dispositions, attitudes, and approaches to learning and as worthy content to be
taught in the formal curriculum.

Culturally responsive teaching builds bridges of meaningfulness between home
and school experiences as well as between acadestra@mns and lived
sociocultural realities.

Culturally responsive teaching uses a wide variety of instructional strategies that
are connected to different learning styles.

Culturally responsive teaching teaches students to know and praise their own and
each otherds cultural heritages.

Culturally responsive teaching incorporates multicultural information, resources,
and materials in all the subjects and skills routinely taught in schools. (p. 29)

Culturally responsive teachirapnstructhannelf relevancebetween home

and school experiencesnd academic learningn the study, Q acknowledged that he

preferred reading at night and listening music. He disclosed that lerigvenusic.

Music is appealing to many African American males, particularlyhbg music as with

C-Mike, Tony, and Darius. Teachers must be familiar with the messages of theé music
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especially if the lyrics squelch the magnetism of classroom leafyngaining an

awareness of the music African American males listen to, educatobettar interact

with him. They are able to reinforce the positive aspects of learning that music can offer
and counteract any negative aspects towards leariaogds and lyrics are powerful.
Theyopen up a world of hip hop literaciddill, 2009; Morrell & DuncarAndrade,
2004).Nieto (2012) informedhat although there is not a recipe for transforming into
culturally conscious and responsive educators, the critical ingredieitavingan open

mind and a giving heart.

Another component of embracing culturalesponsive teaching relates to the
instruction using@ppropriatelassroontexts. By selecting and utihing appropriate
reading textTatum (2006) said that teachers can engage African American males,
particularly those students who have not masteredkiie, strategies, and knowledge
that will lead to positive life outcomes. This productive shift in literacy takes into account
students' four literacy needlsacademic, cultural, emotional, and sog@iand relies on
instructional practices that have prowdfective with African American males.

In 2013,lessthanone hi rd of one percent of <childr
within the United Stateeflectedof people of color. This finding, 92 of 3,200 books, was
printed in the New York Times dated March 2014. It was given by Walter Dean
Myers, a prolific author that died shortly afterwardéthin the article Myers (2014)

s a i Tehere wias something missing, | saw that these characters, these lives, were not
mi n Buring the same year, the United Sta@emsus of 2013 indicated that 62.6% of
thepopulations in Americawei@Whi t e al one, n oWhildhittengingni ¢ or

the National Council ofeachers of English Conferen@¢CTE) in Washington D.C., |
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|l i stened to Walter INyeexrtdesn ds ounp,o nC hhriiss tf oapt hheerr
surmised
Perhaps this exclusivity, in which children of color are at best background
characters, and more often than not absent, is in fact part of the
imaginative aspect of these books. But what it means is thext Wids
today face the realities of our world, our global economies, our
integrations and overlappings, they all do so without a proper map. They
are navigating the streets and avenues of their lives with an inadequate,
outdated chart, and we wonder whey feel lost. They are threatened by
difference, and desperately try to wish the world into some more familiar
form. As for children of color, they recognize the boundaries being
imposed upon their imaginations, and are certain to imagine themselves
well within the borders they are offered, to color themselves inside the
lines.November, 2015
For nearly thirty yearsStyle (1988)encouragea@ curriculum that
provided"window framesin order to see the realities of others and...mirrors in
order to see hehis own reality reflectéd(p. 1) Shesaid schools should be spaces
where children have opportunities to explore the unfamiliar, but also can see their
own lived experiences valued and validated. For students whose economic
backgrounds, cultural, linguistior race differs significantly from that of
mainstream, the "mirrors" of the metaphor can be extremely powerful. It was

concluded that children need books that display a miirreflect their personal
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identity and experiendeand a window thatallons t hem t o see i nto ot
experiences.

While the need has been communicated by researchers for African American to
have access to books that allow them to ha
following are concrete things teachers can do veixtstto foster reading proficiency:

1. Match students to fAjust rdamght o texts

read without difficulty.

2. Provide a wide variety of texts that are interesting and approforate

s t u d a&ga targyés and personally relavto individualktudents.

3. Empower students by allowing them to select their own texts.

4. Let students know what to expect. They can get excited ablowd t 0 S

coming.

5. Encourage students to take an interest in monitoring theireadmng

progress.

6. Talk, talk, talk about booksdiscuss the characters, settings, pliods

of stories and the content of nonfiction books.

7. Support students with immediate, continuous feedback and

encouragement.

8 . Use technology to excite studentsod i

9. Set epectations for success. (Huntley, 2010)
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Converse withStudents @frican American Males)
Upon analyzing all the themes and subthemes, including the cross case

analysis, thébig reveab to the researcher [me] was thtat wa perceived to be a
barrier o obstacled reading by teachers was otthe African American male himself.
Wolcott (1994 as cited by Hatch, 2002n d i cWhénehe claim is made that an
interpretation derives from qualitative/descriptimgquiry, the link should be clear and
releva nt 0 {Thps.findiBgrrgveals cleanisunderstandings or misinterpretations of
African American males and his teachas it relates to what impedashinders
motivation. There is a need to converse with students. While a teacher may love, care,
andprovide effective strategies and optimal resources, amgihchehears the thoughts
of African American males on given concepts,or shdeads, guides, walks alongside,
and teaches in ignorancelack of knowledge

The voice of the African Americamale needs to be heard and validated. His
thoughts matter. His perceptions matter. He matters. As educators and instructional
leaders grapple with what motivat@sd howto motivatethe African American male
enrolled in developmental reading classesetad, the researemd researcherrgethat
you talkwith him. Allow him to share his thoughts, ideas, and offer his perception on
given topicg especially ones that relate to how to motivate him to RRedlze the role
[you, the educataand instrudbnal leader] play in helping him readtis goak. Maintain
high expectations and standardsHon, regardless of obstacles and challenges. Help him
set learning goals and collaborate to develop a plan of action to reach those goals. Hold
him accountabléor striving onward towards the goals throughout the year. Be familiar

with the personal aspirations alf students. Focus dhe pursuit of &ollegedegree
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and/or the essential skill training required to meet those aspiratlotisating students

mug be connected with knowledge of their aspirations. By talking stitHents

educators can cultivate studentso thinking
and opportunities to college and/or career paths.

When students and teachers engagée&h conversations (Dozier, Garnett, &

Tabathia, 2011) that involve discussing ideas or ways to assist African American males in
an effort to improve thejporoficiency,an effective strateggegins(Sanderson, 2005;

Linton & Singleton, 2006). Teacheasall grade levels, including college and

universities, must convince students that they can and will be successful. The teachers in
the study said that having faith, belief and trust in students while maintaining high
expectations are ideas forimprogin st udent sé6 moti vati on.

While there are many extrinsic and intrinsic motivatorsead among African
Americans, the research in this study also presented factors that are obstacles and barriers
for motivation. Tatum (2006) disclosedditionalbarriersto achievement for African
American malesThe internal factors included s&bncept and identity issues. He
reminded us that African American male studenésy exhibit culturatspecific coping
mechanisms. Thedehaviora r e v i @atirg tbugh, $dingito retreat from
violence, avoiding selflisclosure, and dissociating from schqd@hey] are ofta subject
to disproportionate and sometimes unfounded grade retentions and suspensions because
teachers and administrators misinterpret these behavidfgadthem offensive (p. 4 4)
The eternal factorpresented by Tatum (200@)cluded structural racism,
community patterns, parents' education attainment, socioeconomic atatus

structural racism
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He said:
These adolescents must also deal wabative stereotypes in and out of
school, a scarcity of positive role models, and a lack of culturally
competent instruction and direction. Moreover, many of them experience
problems associated with low socioeconomic status andrisigh
neighborhoods. Stents in such neighborhoods are often too consumed
with concerns about mortality and safety to think seriously about either
schooling or their uncertain futuresésSe
last[20] years specifically address the literacy need&fo€an American
adolescent males. They include providing culturally responsive literacy
instruction that links classroom content to student experiences; developing
character development programs, Hégpassage programs,
comprehensive literacy progranasyd academically oriented remedial
programs; and establishing-atlale academies or alternative schools and
programs designed specifilyafor African American males.
Recommendations for Future Research
A delimitation of this studysithat it was bound toAfrican American males. With
the exclusion of females, the motivational factors related to gender and reading
achievement may need further study. Additionally, the sample within this study included
African American males enrolled in developmental readmgses in a community
college. Thus, student and teacher perceptions of motivagoglimited to this

particular setting within Central Alabama. The exploration of motivation across genders,
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among other ethnicities, and within brogebgraphic locaties wasnot sought after in
this particular study.

In this study,Tony said that the character withihe novel he was reading reached
sefactual i zati on when he was a kid, but ndAdi
wonder if the African American ntes enrolled in the developmental reading classes
would have been able to communicate the ideas to or motivators to read when they were
in the K-12 setting A follow-up studycould explore the motivainal factors for
elementary, middle, or high scha&ildents with underdeveloped reading skilksother
studycouldseek understanding of the role gender playongthese motivational
factors. With love and care interwoven as themes and subthemes this study, a future
studyon the level of care displayed ang teachesin Grades K12 and the effect it has
on student s éadoouwdrevealmdre. Such atstidy would aldsclose
moreinformation ons t u d e n tassitGelatks twvith enternal and external motivators.

A final study could exploreet a ¢ h e reSidgacy asdtlrefates to teaching students of
diverse backgrounds.
Conclusion

While intrinsic and extrinsic motivatoeseintertwined witha s t uddive,ntt 0 s
is the teacher, family, community, and media that can greatly impact penssasiovell.
Among these, the teacher is the most critical factor in determining if a child succeeds in
school Theirperceptions may catapult the individual forward or allow him to remain
stagnant. The role of culturally relevant pedagogy urges thatake ose of its
dimensions. By incorporating practices that are not only relevargjdmtelative

connections can be made so that comprehension andnfestnces can occur.
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A final thoughtis thatstudents in thelevelopmentaleading class were uware
of the names and/or information about other students in the class. In interacting with the
nine studenparticipantsthey sharedhat they read aloud, but no mention was made of
discussionsvitht he peopl e i n the cl| as peoplelimmyy shar e
cla®stated, Al candt think of an)d@mneds nam
Smith, one day after class while conversing with another reseacdmmented thdte
di dndt know fhisdasssBecayse cnrérsations ialvldt one reads can
motivate and inspire deeper meanings of text, one recommendation for teachers wanting
to increase motivation among their students is to allow interaction and connections to be
made with individuals in the claddozier, Garnett,and Tabsa bai (2011) real i
conversations serve as a foundation to engender trust. From this, teachers can imagine
possibilities fofgrowing and]l e a r n i n gRairingthis witl tBe&discoveriesf this
qualitative study, African Americamalesenolled in community colleges ireatral
Alabama may become more knowledgeable, able to motivate others, and develop into
successful individuals and role modebss they move forward to do so, educators must
be thefirst to prase and encourage thefhis importantfor educatorand schooleaders
to not only praise students, butltwe them and makeertain thasubject matter
presenteds culturally relevant or as the participants communicated relatbeitdi r e a |
worl do exper i en cnross.classeg/dmdlljeets, edecatorhishouly v a
provide diverse texts, including thodet connect tthempersondy, offering students a

wide range of Ammirrors and windows
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In her speectDanger of a Single StoyZhimamanda Alichie (2009)said:

So what the discovery of African writers did for me was thtisaved me

from having a single story of what booksé@r€he single story creates

stereotypesand the problem with stereotypes is not that they are untrue,

but that they are incomplet€hey make oa story become the only

storyé Stories matteMany stories matteStories have been used to

dispossess and to maligmyt stories can also be used to empower and to

humanize Stories can break the dignity of a peojblet stories can also

repairthatbroken di gni t yéwhen wewherweect the sin

realize that there is never a single staipput any placeye regain a kind

of paradise.

As the researcher of this studyope you, the readdteep in mind that this is a
single study, the story of Atan American males enrolled in developmental reading
classes witla purpose that sought what motivated themead. While it was discovered
what motivated them to read ahdw they were motivateib do s the reality is that
manystories matterAt the core of this studig knowledge t@mpowereducational
leaderdo firegain a kind of paradiédor African American males. The findings and
information in this study will help themeach their full potentiah reading, promoting

succesdn their literacy-based homes and jobs.
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Appendix A: Participant Recruitment Letter with Decision Form

Participant Recruitment Letter

DearDevelopmental Readirgtudent,

This letter is an invitation asking you to participate in an exclusive qualitative
research study in fulfillment of dissertation for receiving a Dostdducation degree in
Educational Leadership. | am a student currently enrolled at the University of Alabama at
Birmingham. According to the literature review for my study, many African Americans
are not developing the necessary motivation to beconfigiprd readers. The purpose
of my research is to explore what motivates, or creates a desire for reading in African
Americans males enrolled in developmental reading classes at a central Alabama
community college. The information you provide may helpoadbrs, students, and
society understand how to increase motivation and promote reading success in African
Americans.

The time frame for my project is January 2013 through early August 2013. This
invitation involves participating in one audio recorde@imiew, lasting approximately
one hour. This interview will also be transcribed. Before the interview, you will be given
a list of questions that will be asked during the interview. Looking over these will be
helpful as you prepare your responses. Neaetid of the inquiry process, you will be
asked to answer a few questions during class with your instructor. This will be done at
the end of four of your classes in a journal we will provide, and will last a maximum of
10 minutes.

| have purposely seleaeyou for this study because | value hearing your voice as
an African American male student enrolled in fbsvelopmental Readingass. The
insight and information shared will allow me to accomplish the purpose of my research.
Your anonymity is of extremimportance to me and will be protected throughout the
research process. The data collected will only be available to me, the researcher. A
pseudo (artificial) name will be substituted in the place of yours in all transcribed
materials of group members.

Participation in the study is voluntary with the option of withdrawing at any point.
There is no compensation for participation or penalty from withdrawing. For the purpose
of completing this study, | will compile a dissertation that will be publishedshaced
with my dissertation committee and the general public for educational growth.

| appreciate your consideration and participation in my study. Feel free to address
any guestions or concerns using the contact information below. | look forwarding to
hearing your voice. Please indicate your decision to participant on the form attachment.
Sincerely,

Dominique Prince (d3prince@gmail.com)
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Participation Decision Form

YES! | have read and am interested and willing to participate in the restady
explained in théarticipant Recruitment LetterPlease contact me at the email and/or
number below.

/

Resar ch Partici pant 6CGontddtdnfioenation (Email and /or Pie)

Circle your availability: ~ AM PM

List any specific days here:

List any specific times here:

No. I have read the research study explained iR#ngcipant Recruitment Letter
and am not interested, willing, or available to participate in the study.

Thank you!

Dominique Prince
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Appendix B: Interview Protocols

Teacher and Student Perceptions/@fat Motivates Reading In African American Males

Identified As NonrProficient Readers: A Qualitative Multiple Case Study

Setting

Time of interview:

Date:

Place:

Interviewer:

Interviewee:

Position of interviewee:

Introduction:

(Participant), | want to th&nyou for taking the time to talk with me today. Everything

we say is on the record unless you request otherwise during the interview. As stated in
the recruitment letter, | am conducting a qualitative multiple case study for completion of
the degree of Ddor of Education at University of Alabama. The purpose of our study is
to explore what motivates, or creates a desire for reading in African American males.
Remember, | am audieecoding as well as taking notes during our discussion.
Recordings will berainscribed in their entirety for review by me, the researcher, involved
with this study. At the conclusion of this interview, | will ask you for a pseudonym that
you would like me to use in order to protect your anonymity when referencing you in the
study.

Icebreaker #1: Start off by telling me a little bit about why you enrolled in this
communitycollege.

Icebreaker #2: Talk about your college experience you have had thus far.
Icebreaker #3: What are your interests as it relates to reading?

Icebreaker#4.i st five books in your fABookprint
that hacthe greatest influence on you as a reader in tHeog.

Name

(0]
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Teacher and Student Percepbns of What Motivates Reading m African American
Males Enrolled in Developmental Reading Classes: A Qualitative Multiple Case
Analysis

Form for Student Interview Icebreaker Question

List any books that have made a mark on yo
can be bookfrom as early as you can remembdrome, elementary, middle, or high

school. They may include books you have read since enrolled in the community college

or in your adult life. Such books may have made you laugh, cry, or caused you to want

or create cange in a person, place, or thing.

In the boxes below, write the titles of these books that have left a mark on your life.
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First Set of Student Interview Questions

1. How do you like school?

2. What is your favorite class?

3. Do you enjy classes that require a lot of reading?

4. What do you think an increased reading proficiency will get you?
5. What type of job do you want to get when you finish school?

6. Will being a good reader help you get that job?

7. Do you think people who have greatde®y capacities make more money than
other people? Explain.

8. Does making a lot of money have a high priority for you? Tell why or why not.
9. Does reading bring you joy/pleasure?

10.Do you think people like to read because it is personally satisfying?

11.What doyou think makes or could make reading enjoyable/satisfying?

12.Do you think reading increases person-selifidence?

13.How does reading influence your confidence of yourself?

14.Does your family motivate or create a desire for you to read?

15.Tell how you haveead to or with your friends.

16.Do you prefer to read with yourself, a buddy, or a group? Explain why.
17.Who in your community has impacted your reading?

18.Who in your community would you consider a good reader? Explain why.
19.Does he or she motivate or ate a desire for you to read? How?

20. Are you naturally motivated to read? Explain what contributes to that.

21.What in your life encourages, helps, or motivates you to read?
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First Set of Student Interview Questions

How do you like school?

What is your faorite class?

Do you enjoy classes that require a lot of reading?

What do you think an increased reading proficiency will get you?
What type of job do you want to get when you finish school?
Will being a good reader help you get that job?

Do you thinkpeople who have great reading capacities make more money than
other people? Explain.

Does making a lot of money have a high priority for you? Tell why or why not.

Does reading bring you joy/pleasure?

10. Do you think people like to read because it is peatlp satisfying?

11.What do you think makes or could make reading enjoyable/satisfying?

12.Do you think reading increases person-selifidence?

13.How does reading influence your confidence of yourself?

14.Does your family motivate or create a desire for yoretd?

15.Tell how you have read to or with your friends.

16.Do you prefer to read with yourself, a buddy, or a group? Explain why.

17.Who in your community has impacted your reading?

18.Who in your community would you consider a good reader? Explain why.
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Second Set of Student Interview Questions

1. What is the difference between what you read for school and what you read for
recreation?
a. Do the same things that motivate you to read for school also motivate you
to read for recreation? Provide some examples.

b. If not, please explain why.

2. What do you find is the easiest part about reading?

a. Explain, in detail, why you think this is not a challenge.

* |f stated that it is not easy, ask the participant the following: Explain why you think
this way.

3. What do youind is the most difficult part about reading?
a. Explain, in detail, why you think this is a difficulty.

* |f stated that it is not easy, ask the participant the following: Explain why you think
this way.

4. Which mediums (books, magazines, digital media) @terest you?

a. Name your favorites in the mediums that interest you.

b. Are there any mediums that you do not like to read?

I. Why?

5. What do you do while reading? (sit, lie down, listen to music, drink coffee, etc.)
a. Why?
b. Do you like read in a company?
I. If yes, with whom?
c. What part of the day do you like to read?
6. What school reading experiences can you remember?
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a. Do you think your current school reading experiences are more or less
similar to past experiences you have had?

b. What makes them different?

c. Can you give me an example of some pleasant experience of reading at
school?

d. Can you give me an example of some negative experience of reading at
school?

7. Who or what has greatly impacted your reading development throughout the years
(family, friends, andcommunity)? Explain how.

a. Do these same people influence your current development as a reader?

b. Who has the greatest influence?

8. What motivates you to read? How has this impacted your reading performance?

a. How do reading assignments in college that prioyop to read?

b. How does seeing something on TV prompt you to read?

c. How does discussing something of interest with your friends prompt you
to read?

d. How do you feel this reading affected your reading performance?

9. How woul d you des influenoecon yoorreading?n st ruct or s

a. Does he have comments or other verbal cues that motivate you to read for
class?
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b. What does the instructor do to motivate you to read?

10.How do you think your instructor feels about reading in general?

a. Does this affect your feielgs towards reading in any way?

11. How woul d you describe your familyds (n
on your reading?

a. Has your familiesd6 influence on your
time?

b. Do you feel this has affected your desoeead?

c. Who has had the greatest influence?

12. How can someone help you as a reader/learner?

a. What can this person do to motivate you to read?

13. What are your expectations of tidevelopmentaReadingclass?

a. How are these expectations different fromestreading classes you have
been enrolled?

b. How does this class help you become a better reader?

14. Is there anything else you would like to include as it pertains to your overall
feelings towards reading?



Set of Teacher Interview Questions

Name Date
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Location of Interview: Time

1. How would you describe

as a reader?

a. Participant 1:
b. Participant 2:

c. Participant 3:

2. What do you perceive comesasily to

as

reader?
a. Participant 1:
b. Participant 2:
c. Participant 3:

3. What do you perceive is a challenge for

as

reader?
a. Participant 1:
b. Participant 2:
c. Participant 3:

4. What do you think motivates-

a. Participant 1:
b. Participant 2:
c. Participant 3:

5. What do you do to motivate

a. Participant 1:
b. Participant 2:
c. Participant 3:

6. How do you feel about reading in general?

to read?

to read?
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APPENDIX C

PARTICIPANT REFLECTIVE JOURNAL
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Appendix C: Participant Reflective Journal

Name Date

Journal Reflections
* All questions will recur weekly.

1. What did you read today?

a. How do you feelingabout todayds read

o

What part of todayds reading was eas

c. What part of todayods reading was dif

d. Did you connect or relate to anything in your own life?

i. What was the same?

i. What was quite different dvem tod
read in the past?

2. What happened in class today that excited you or created a desire for you to read?

a. How do you feel that individual or item caused such motivation today?

b. If nothing excited or motivated you today, who or what could have made
t o d aepding more enjoyable? Explain.
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APPENDIX D

STUDENT THEMES AND SUBTHEMES
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Appendix D: StudentThemes and Subthemes
(1) Motivators To Read

a. Family
b. People
i. Friends
ii. Teachers
iii. Television / Music stars
c. Nonfiction Text
d. The Bible
e. Online Media
f. Keep It or Me Interested

g. Novel Projects

=

Praise, Passing Grade, Money, Success
(2) Obstacles That Impede Motivation To Read
a. Boring Text
b. Big Words
c. Confusing Language
(3) What Student3 hink Will Help Them Become Better Readers
a. Interesting or Engaging Text
b. Vocabuary Development Instruction
c. Explaining and Providing a Rationale for Reading
d ATransl atingod or ExpdTimetoPracfice achi ng Str at

(4) St u d PercemidnstWhat Being Motivated To Read Can BQualities of an Effective
Reader

a. Increase Knowledge
b. Motivate Family Members and Friends

c. Become Successful or a Role Model
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APPENDIX E

TEACHER THEMES AND SUBTHEMES



Appendix E: TeacherThemes and Subthemes

Motivators to read
Role Models.
Family
Community
Teachers
Media/Imaging
Factors that impede motivation
Family
Community
Teachers
Media/Imaging
Ways students can become better readers
Faith/Belief.
High Expectations.
Trust /Take Risks
Read, Read, and Read (Text they enjoy!)
Challenge and apply strategiesntimle variety of text
Qualitiesof an Effective Reading Teacher
Love
Relativity and Relevance.
Promote academic success/High Expectations

Build confidene and collaboration
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INSTITUTIONAL REVIEW BOARD APPROVAL FORM
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LR [ NvERSITY OF i
ALABAMA AT BIRMINGHAM ,
institutional Revisw Board for Human Use

Form 4: IRB Approval Form

Identification and Certification of Rescarch
Projects Involving Human Subjects

e e i e e TR

UAPR's Institutional Review Boards for Human Use (IRBs) have an approved Federalwide Assurance with the Office for _
Human Research Protections (OHRP), The Assurance number is FWA00005960 and it expires on January 24,2017. The "
UAB I[RBs are also in compliance with 21 CFR Parts 50 and 56. :

Principal Investigator: PRINCE, DOMINIQUE :
Co-Investigator(s): ‘
Protocol Number: E121213002

Protocol Title: Teacher and Student Perceptions of What Motivates Reading in African American Males Bnrolled
in Developniental Reading Classes: A Qualitative Multiple Case Analysis

The above project was reviewed on lé é {Z . The review was conducted in accordance with UAB's Assurance of <
Compliance approved by the De?am-nent of Health and Human Services. This project qualifies as an exemption a3 dofined :
in 45CF46.101, paragraph .

This project received EXEMPT review.
IRB Approval Date: ‘7‘{1“\‘2’ / *
Date IRB Approval Issued: \?—] 20)12- / ﬂ
Cari Oliver
Asaistant Director, Office of the
Institutional Review Board for Human
Use (IRB)

4 i ——————— «

Investigators piease note:
IRB approval is given for one year unless otherwise noted. For projects subject to annual review research activities
may not continue past the one year saniversary of the IRB approval date.

Any modifications in the study methodology, protocol and/or consent form must be submitted for review and appioval
to the IRB peior to implemcatation.

Adverse Events and/or unanticipated risks to subjects or others at UAB or other participating institutions must be
repocted prompily to the IRB.

470 Administration Bullding | The University of
701 20th Street South Alabama at Bimningham
205.894.3780 Mailing Address:
Fax 205.634.1301 AB 470
rbBuab.adu 1530 3RD AVE S
BIRMINGHAM AL 35294-0104



